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DIAGNOSTICS OF THE FORMATION OF ORGANIZATIONAL SKILLS
OF FUTURE TEACHERS

The article discusses the problem of the development of organizational skills of future teachers. The
relevance of the research problem was determined based on the regulatory documents, a review of scientific
and pedagogical works related to the research topic was conducted, as well as the issue of forming
organizational skills was analysed. Motivational, meaningful, activity-based and reflexive- evaluative
components, criteria and indicators of the formation of organizational skills of future teachers are identified
carefully as well as skills, formation, high, medium and low levels are described. A scheme of meaningful
characteristics of the organizational skills of future teachers is drawn up by giving explanations for each
organizational and managerial area. At the stage of the experiment, quantitative data are obtained, diagnostic
methods for organizational knowledge, emotional value sphere, and skills are used. As a result of the
diagnosis, it was found that the state of formation of organizational and managerial directions among modern
students is at average and low level, especially in the complete absence of a high level of activity component.
Due to the fact that the organization and the future is professionally important for teachers, special attention
was paid to the development of a program for their formation in the educational process of a pedagogical
university.

Keywords: future teacher, organization, knowledge, skills, abilities, management, emotional- value
sphere, diagnostics.

Introduction

In the context of renewal of all spheres of society, the teacher's function is becoming much
more complicated. A modern school needs to train professionals in higher education institutions
who are able to model and systematically improve their professional activities, quickly and
effectively introduce scientific achievements and innovative practices into the pedagogical process.

The training of future teachers involves the formation of their professional competencies i.e.
organizational, leadership, creative, creative, meta-subject, etc. It is known that the formation of
skills serves to strengthen the modern model of the student. The main direction of modernization of
education in the country is characterised by an orientation towards openness, universal values,
integration of the learning and upbringing process which requires the development of professional
knowledge and educational activities, organizational skills, and personal qualities in the training of
future teachers.

The third mission of the university was the concept of development of higher education and
science of the Republic of Kazakhstan for 2023-2029: "a comprehensive system of student
education will be created that meets the goals, content and achieved results of the state policy in the
field of education and upbringing of youth” [1]. One of the possible ways to improve education in a
modern university in this regard is to improve the organizational skills of future teachers in
educational activities. This, in turn, will significantly increase educational activities. It is argued
that the organizational skills of future teachers have a great influence on the implementation of
subjective program ideas in the development of the university's third mission.
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The solution of the tasks set for the training of future teachers is reflected in the regulatory
documents, including the state mandatory standards of education of the Republic of Kazakhstan, as
"achieving a balance between the academic and practical orientation of the educational content” [2].

Here organizational skills of future teachers play a high role in increasing the importance of
practical and academic orientation.

Research in the field of training future teachers in a university setting shows the need for future
teachers organizational skills to form an educational environment, organise educational activities,
and commit to mass training of talented teachers at the university. Increasing the organizational
skills of future teachers makes it possible to solve the problems of organising the educational
activities of students in the future in general education institutions, to organise a productive learning
process based on the acquired skills.

The ideas of future teachers about the management and organization of the educational process
were examined in a joint scientific study by Kaufman and Moss. The results showed that
respondents’ answers were strongly influenced by the way the questions were presented and varied
depending on their structure and students’ interpretation. The study also revealed contradictions
between students’ views on management and organization and their theoretical orientations, as well
as insufficient attention to their own professional development. The authors concluded that students
need to deepen their understanding of organization and management and receive support in bridging
the gap between theory and practice [3]. These findings point to the need for purposeful
development of organizational skills among future teachers and emphasize the relevance of the
research problem.

This issue has also been addressed in domestic research. Kastaev and Grinshkun examined the
organizational skills of future teachers and identified their main components, emphasizing the
importance of their development in teacher education [4]. Yertileuova et al. further examined the
strategic and organizational literacy of future educators in relation to their managerial potential [5].

Krepf and Konig focused on lesson planning as an important aspect of organizing learning
activities and examined lesson structuring as a component of teachers’ professional planning
competence [6]. Their study emphasizes the importance of planning lesson structure and organizing
instruction as interconnected aspects of teaching practice. Gidalevich and Bigman also highlighted
organized behavior among the professional characteristics of future teachers, including time
management, task completion, and adherence to established requirements [7]. Furthermore,
Agranovich et al. investigated the self-organization of prospective primary school teachers through
time-management technology and emphasized the importance of planning and regulating academic
activities [8]. Together, these studies highlight organizational skills as an important part of future
teachers’ professional preparation.The main future of educational activity can be distinguished as
“self development” , “self educational activity” and its main result is the development of a person’s
skills, orientation, and personal qualities. In this regard, the teacher must have certain organizational
skills necessary for the organization of purposeful educational activities.

The process of preparing a future teacher for professional organizational activity is based on
the acquisition of knowledge, specific skills, the assimilation of specific behavioral patterns, etc.
The implementation of educational activities depends on pedagogical competencies. Skill is a
complex psychological and pedagogical concept. In pedagogical research, the definition of this
concept is given as follows: "skill is the effective performance of actions in accordance with set
goals and set conditions. It is possible to state a high level of abilities of a person who quickly and
efficiently mastered the skill " [9].

The university lays the foundation for a high level of not only for general but also specialised
professional skills of a person, formed primarily on the basis of general skills, the ease and speed of
mastering professional skills by a student.

In order to fulfill educational tasks, B. D. Krasovsky understood organizational business as
readiness to implement a system of practical actions based on knowledge and experience aimed at
regulating the activities of the Team [10].
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It is known that the main activity of a teacher is planning, organising, the educational process
and evaluating it. In other words, there is a need for instruction, that is for the organisation of
pedagogical activity. Pedagogical activity serves to implement the functions of teaching, evaluating,
and fostering the development of students' knowledge [11].

V.G Suranov formulated the definition of organizational competence as follows: “we mean the
teacher’s ability and willingness to carry out organisational activities based on acquired skills,
knowledge, and accumulated experience and developed activities” [12].

According to S.K Kastaev, a teacher's organisational skills refer to the ability to be conscious,
effectively and timely carry out practical actions aimed at planning, organising, and regulating the
activities of a group of students in order to solve pedagogical tasks in accordance with established
values (as a component of training) [13].

Thus, it was established that the structural components of the organisational skills of teachers
in the organization of the learning process in schools from the point of structural substantive,
professionographic, functional, conceptual, competency pedestals consist of knowledge, activity
(skill) and, accordingly, qualitative personal qualities. Each of the listed components has its own
content and is clarified by skill types according to the phrases.

In the course of studying the topic of the conducted research and the written scientific
literature, we were convinced of the insufficiency of diagnostic studies confirmed by specific
quantitative data, and we noticed that the problem of the formation of organizational skills of future
teachers was not fully considered.

The purpose of the study is to identify the current state of organisational skills of future
teachers, identify components and directions, and diagnose the level of formation.

The main provisions:

Skill is the ability to carry out some actions competently.

Organizational skill is the organizational ability that includes the activities of design, planning
and implementation.

The importance of the formation of organizational skills of a teacher is to ensure the
effectiveness of the teacher's work, to make the learning process productive.

In the course of the study, the essence of the concept of organizational skill is considered, the
importance of the formation of organizational skills of future teachers, directions are determined,
and the diagnosis of the state of formation is carried out.

Materials and research methods

Since the research problem is related to the relevant topic in the higher education system, it
requires a comprehensive analysis from a pedagogical and methodological point of view. In the
course of the research, the analysis of the consideration of key concepts in scientific research using
the theoretical method was carried out and the level of developing organizational skills of future
teachers was diagnosed using empirical research. Based on the analysis of the literature on the issue
under consideration and in accordance with the specifics of organizational skills, we determine the
components, criteria and indicators for the formation of organisational skills (Table 1).

Table 1 - Components, criteria, indicators for the formation of organisational skills of
future teachers

Components Criteria Indicators

- the desire to learn the essence of the learning process
and the activity to do it;

Activity, awareness, - conscious awareness of the theoretical foundations of
curiosity, aspiration training activities;

-the desire to fully implement the skills of organizing
training activities.

Motivational
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- knowledge of the essence of educational activities;

In accordance with the - knowledge of the theoretical foundations of the
Content implementation of learning process;
organizational skills -knowledge of a detailed description of the organization

of training activities.

- development of necessary documents (planning) for
the training process;

- Organization of the educational process;
-Organization of assessment in training activities.

Activities in accordance with
Activity the implementation of
organizational skills

Analysis and evaluation of - analysis of organized training activities;
Reflexive- actions in accordance with -control and evaluation of organized training activities;
evaluative the implementation of their -make adjustments to organizational activities for
organizational skills training.

In accordance with theoretical research, we have identified the formed level of organisational
skills of teachers as follows:

High level. At this level. Future teachers have a high organisation of educational activities,
very high knowledge and skills to organise training in structuring basic concepts and terms in
educational materials and set out in detail the methodology of organising training. He is fully
proficient in the educational material and appropriately selects and evaluates content in accordance
with a specific topic and activity.

The medium level. At this level, future teachers better organise educational activities, have
knowledge of structuring basic concepts and terms in educational materials, the ability to organise
learning and describe the methods of organising learning. The demonstration of educational
material and the selection, evaluation in accordance with a specific topic, activity cannot explain the
full value.

Low level. At this level students have unsatisfactory skills in organising educational activities,
they are able to structure. Basic concepts and terms in educational materials cannot thoroughly
explain at the knowledge level characterise the course of instructional abilities and organizations,
and the methodology with errors. The selection and evaluation of educational material and
regarding the specific topic, activity is performed with small errors.

Thus, the problem of the formation of organizational skills of future teachers can be called a
complex structure, which includes such activities as design, planning, analysis, evaluation,
orientation, reflection, consisting of motivational, substantive, action and reflexive-evaluative
components. Its content description is given in Figure 1.

Assessment and evaluation

Orientation Feedback
Gioal setting Assessment
Critical thinking Reflection
Teacher Planning Efficiency
Information literacy Evaluation Problem solving
Reflexivity Goal achievement
Activity-based component Resources
Content component Technology
Motivational component  skills  Educational process

Organizational knowledge
Emotional and value-based sphere  Dynamies

Organizational skills

Decision making Creativity C n and coll aton Re ibil!

ity

Skill Initiative Leadership
Reflective—evaluative component  Confidence
Analytical thinking Self-develof M 2
Self-control Independence
High academic performance Knowledge
Dependability Monitoring

Analysis Conscious management
Continuous assessment

Information acquisition

Figure 1 - Content description of organizational skills of future teachers
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In compiling this picture, we intended to cover the main types of activities and professional
qualities that characterise organisational skills. The following components are presented as basic
concepts in the figure: organisational education, organisational skill, and emotional- value sphere.
Based on the individual determination of the level of formation of each of them, the level of
development of organisational skills of future teachers is determined.

One of the components of the organisational skills of future teachers is the organisational skills
of future teachers is organising knowledge. It corresponds to the content component. The students
were assigned diagnostic tasks consisting of 10 open- ended questions aimed at identifying the
formation of organisational knowledge. The survey was conducted on Google drive The following
issue were covered:

1. Educational activities of students -.... .

2. Are there any (substantive) features of the concepts of" educational activity "and" teaching
activity"? If so, write it down.

3. How do you explain what we mean by the teacher's teaching activity?

4. How do you understand the concept of" pedagogical activity"?

5. highlight the types of pedagogical activity of the teacher.

6. How do you interpret the concept of" Organization of teaching activities of a teacher™?

7. write down the stages of the teacher's implementation of the organizational skills of teaching
activities.

8. describe the content of the teacher's design (design) activity in the implementation of
training.

9. describe the content of organizational activities in the implementation of educational
activities of students.

10. describe the content of the reflexive-analytical activity of the teacher in the learning

process.

An assessment of the implementation of the task with 1 (low), 2 (medium) and 3 (high) is
established, depending on the correctness and completeness. In the overall results, it was planned to
mark 25-30 points - high, 16-24 points- medium and 10-15 points - low level.

Organisational skill: specific organizational abilities and skills of the teacher were determined
by practical control. Types of organizational skills: analytical-project, communicative-
developmental, reflective. To determine the level of formation of organizational skills, the
pedagogical task "drawing up a plan of educational activities of students on a given topic" was
set."He himself was judged by the type of skill. Interpretation, analysis and design: determining the
purpose of the task, identifying possible difficulties; establishing stages, steps to complete the task,
drawing up a plan; communicative and Developmental: Organization of students ' activities,
assignment of tasks, instruction, distribution of work according to the forms of study, preparation of
tasks that increase the activity of students; reflexive: planning feedback forms and reflections. The
organization of work for each indicator is estimated at 0-2 points, the total number of points is 6. of
these: 5-6-High, 3-4 - medium, 0-2-low.

Components of the emotional and value sphere include student perception; responsiveness;
choice of values; value formation; manifestation of values in action. These components work
primarily on two components of organizational skills: motivational and reflective-evaluative. To
determine the level of organizational skills training of future teachers in terms of the components of
the emotional and value sphere, a survey of 10 statements was proposed, which was evaluated on
the Likert scale (1-totally disagree; 2-disagree; 3-1 can't say for sure; 4-agree; 5 - Completely
agree). The result was refined according to high (3850 points), average (2437 points) and low
(1023 points) levels.

Results and discussion

The pedagogical experiment involved 3 3rd year students of the primary education program of
the Kazakh National Pedagogical University named after Abai (total number - 81 students). In order
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to determine the level of formation of organisational skills of future teachers, a determination
experiment was carried out on the research work.

In the course of the detection experiment, the initial level of organisational skills of the
respondents was determined. To this end, we divided the respondents into two groups; control (41
students) and experimental (40 students). We applied an individual diagnostic method to each
organisational skill component. The level of formation of organisational knowledge was identified
by the diagnostic task, the level of formation of skills was described by the practical task, the level
of formation of organizational knowledge was determined by the diagnostic task, the level of
formation of skills was determined by the practical task, the level of organizational business of
future teachers by the components of the emotional and value sphere was determined by the
questionnaire. The analysis of the answers to the diagnostic task given in order to predispose the
level of organizational knowledge gave rise to the following conclusions, i.e., in the overwhelming
majority of students:

- describes the educational activities of students in a general manner, does not give an
exhaustive and clear answer;

- does not fully distinguish the substantive features of the concepts of" educational activity
"and" training activity”. It cannot describe that educational activities are aimed at organizing
educational activities and that educational activities are carried out independently by the student, the
basis of which is motivation;

- the teacher cannot fully explain the fact educational activities are carried out through a unity
of actions aimed at the purpose and results of learning, and through the stages of this training
related to design before training ;

- the concept of «pedagogical activity» poorly characterises what consists of educational,
educational and instructional activities;

- there is a confusion of the teacher with the types of pedagogical activity, its functions;

- cannot fully explain the concepts of "teacher's organizational skills" "' teacher's organizational
skills in educational activities™ ;

- does not fully reflect the stages of realization of the teacher's ability to organize educational
activities;

- knocks down the assembly (design) activity of the teacher when teaching with other skills;

- to disclose the content of students' organizational activities in the implementation of
educational activities;;

- the description of the content of the reflexive and analytical activity of the teacher in the
learning process is not exhaustive.

The level of students' organizational knowledge can be seen in Table 2 and Figure 2.

Table 2 - The level of manifestation of organizational knowledge (by diagnostic stage)

Results
Formation level
EG, % (40) CG, % (41)
High 5 49
Medium 25 219
Low 70 73,2
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Figure 2 - The level of manifestation of organizational knowledge (by diagnostic stage)

Following that components of organisational skills were identified. The results of the
implementation of the pedagogical task by future teachers we have shown in table 3.

Table 3 - indicators of the level of formation of organizational skills (by the period of
determination)

Levels
Organisational Low Medium High
skills EG, % CG, % EG, % CG, % EG, % 0
(40) (41) (40) (41) @) | CG % (1)
Analyticaland | 7 | 75,7 25,9 24,3 : :
design
Communicative
and 54,6 56,2 45,4 43,8 - -
developmental
Reflexive 53,4 53,7 46,6 46,3 - -
The average 60,7 61,9 39,3 38,1 : :
value

The table shows that organisational skills are divided into 2 levels- low and medium. However,
the majority of respondents in the control (60.7%) and experimental ( 61.9%) groups showed a low
level in them. A small part of the respondents (25.9%) of EG and (24.3% ) of CG managed to
show independence in analysing tasks and finding ways to solve them. Partially, using their new
untested ideas, they were able to act strictly according to a given algorithm.The formation of
analytical skills of such students was of an average level.

74.1% and 75.7% of the participants in the experiment showed a low degree of analytical and
design skills. This was manifested in the incorrect construction of the activities of future teachers in
planning , analysing the educational activities of students, identifying and solving difficulties. The
vast majority of test students did not take into account the observance of consistency and in the
construction of steps to complete the tasks. The ability to design illustrates that the process of
setting goals and objectives, when choosing the content and means of organisational activity,

students’ actions are carried out strictly according to the model, without taking into account the
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individual characteristics of students, using well known forecasting methods. The structure of these
skills includes actions to develop a lesson plan and prepare a summary. It was determined that they
were only copying, and showed a low level. Since this is the most important skill in the professional
activity of a teacher, it was concluded that his indicator requires improvement measures.

The indicator for the communicative and developmental skills of 54.6% and 56.2% was
revealed under the influence of shortcomings made by future teachers in the organization of
students' activities and the allocation of tasks, failure to follow the sequence of specific steps in
issuing the necessary instructions, failure to work in a group form and the compilation of
developmental tasks. Thus, it has been established that the creative organization of the student team
for educational activities is carried out by the respondents strictly according to the model, under the
guidance of teachers using certain methods of activity. Only 45.4% and 43.8% of respondents from
each group tried to correctly complete the specified tasks, but the organizational skills according to
the criteria were not fully realized correctly. That's why they got an average score.

The analysis of the results showed that 53.4% of the students in the experimental group and
53.7% of the respondents in the control group showed insufficient ability to establish feedback and
organize reflexive activities. According to this indicator, only 46.6% and 46.3% of future teachers
made their actions close to the required level, only mistakes were made in organizing feedback and
reflection, did not strive for innovation, thereby did not establish a trajectory of professional
development. This suggests that reflexive skills are not fully developed.

In terms of mastering the components of the emotional and value sphere, future teachers
showed an average and low level. Failure to receive a high-level response indicates the students'
lack of interest in organizational activities in professional and pedagogical activities, internal
motivation, and the predominance of only external influences. The results of the diagnostic method
performed for this type of activity are presented in Table 4 and Figure 3.

Table 4 - The level of manifestation of the relationship of the emotional and value sphere

Formation level Results
EG, % (40) CG. % (41)
High 5 73
Medium 5 26.3
Low 50 46,4
60
50
>0 45 46.3 464 |
40
30 | : : . -High level
Medium level
20— e || Low level
10 75 77.3_ |
o I b s
Experimental group Control group

Figure 3 - The level of manifestation of the relationship of the emotional and value sphere
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A comparison of the experimental and control groups in terms of the emotional- value sphere
component of the acquired organisational skills and the level of formation of pedagogical
organisational experience in general shows their uniformity.

Thus, the integration of the results obtained through the diagnostic methods applied at the
detection stage, calculating that average values, and their graphical representation, made it possible
to determine the actual level of organisational skills among future teachers in the contemporary
educational context (Table 5, Figure 4)

Table 5 - The cumulative level of formation of organizational skills of future teachers (by
the stage of determination)

Formation level Results
EG, % (40) CG. % (41)
High 33 i1
Medium 36,4 35,4
Low 603 505
70
60.3 60.5
60 | ] —
50
S
] 0 sdin | 354 | M High level
E I Medium level
E = I Low level
&
20
10
33 4.1
o L NN B
Experimental group Control group

Figure 4 - Diagram of the formation of organisational skills of future teachers

Thus,at the Diagnostic stage, the initial level of formation of organisational skills in the
experimental and control group was determined. To calculate the statistical significance of the
differences between the results the Pearson's y2 criterion was applied.

Pearson's y 2 value is intended to test the hypothesis of independence of variables or
compliance of observed data with theoretical distributions.

x 2 - value of chi-square statistics

0; - empirical frequency

E; - theoretical frequency

The calculation results showed that y?emp = 0.33. Given the degree of freedom df = 2, the
critical value was y*crit = 5.99. Since y?emp < y?crit, there is no statistically significant difference
between the results of the experimental and control groups. This indicates that the groups were
comparable in terms of their initial level of development and that the study could be further
continued under comparable research conditions.
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In this way, as a result of the study, it was found that the level of formation of organizational
skills of future teachers requires additional work in specially organised conditions. This coincides
with the conclusions of an international study. Akbulut and Karabay considered the problem of
improving the skills of future teachers creating the content of educational material. It was identified
by the experiment that students were not able to adequately conduct the method of selection
organisation - integration of information necessary for the organisation of educational content. In
accordance with this situation, it was concluded that in order to accustom future teachers to
organisational work, well structured support from teachers of higher educational institutions is
needed [14]. Moreover, in the study of Street et al., the essence of the organisational and emotional
abilities of future teachers is considered. Quantitative data from the experiment showed that the
respondents had a low level of organisational competence. It was concluded that one of the reasons
contributing to this might be the priority of the cognitive load of the future teacher and the need to
develop organisational competence as a center of professional Development [15]. The results of the
research leads to the same conclusion.

The formation of organisational skills at a high level is of great importance for the professional
development and self- realization of the future teacher, and the effectiveness of the learning process
as a whole. To improve the results, it is necessary to identify objective factors that hinder the
preparation of a future teacher. In particular, the imperfection of educational programs of
preparation for organisational educational activities has been revealed. Most programs do not
provide for the development of organisational skills and actions among students, in addition, the
system for the formation of these skills during extracurricular activities is not sufficiently
developed. Their creation is carried out mainly in practical activities, students do not always
perform it, so it does not even give the desired result. Such randomly formed skills are characterised
by fragments and limited transference, narrowing the scope of application.

The formation and development of organisational skills become purposeful if students discover
the sequence of actions that make up certain skills, and understand the value of mastering them. An
important condition for the purposeful development of skills is the creation of a special program for
students to master organisational skills.

The organisational and managerial competencies constitute one of the central components in
the process of preparing future teachers for educational and instructional activities. Since,
organisational and managerial skills are professionally significant for future teachers, special
attention should be devoted to developing a program for their formation within the educational
process of a pedagogical university. The purposeful development of future teachers’ organisational
skills is carried out in accordance with the principle of “teaching through development” whereby
acquired skills are organised and applied in new ways, subsequently serving as a foundation for the
further enhancement of organisational competencies.

Conclusion

Considering the problem of formation of organisational skills of future teachers, it was found
that it is a complex integrative structure. The full fledged formation, systematic application and
continuous improvement of these skills can pave the way for the effectiveness of the future
teacher’s professional activities, the professional personal development, and search for solutions to
pressing the problems in the education system. In the course of the research, such diagnostic areas
of organisational skills as organisational knowledge, skills and emotional value spheres were
identified. It has been established that due to the low effectiveness of diagnosing the state of
formation of these abilities lines among modern students, especially with the com-plete lack of a
high level of activity component, this issue requires a comprehensive methodological study and the
implementation of formative measures.

Based on the data of the scientific and pedagogical analysis of the problem and the results of
the research, the following scientifically sound recommendations have been developed:
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1. The inclusion in the university’s work programs of tasks on the formation of organisational
skills of future teachers;

2. Organisation of work in the educational process according to skill types of analytical,
project,communicative,developmental, reflective orientation;

3. Inclusion in the long term plan or formative research aimed at determining effective
conditions and a methodological system for the formation of organisational skills of future teachers.

The components, levels, structural diagnostic directions and empirical data obtained from it,
identified as a result of the diagnosis of the formation of organisational skills of future teachers,
serve as the basis for the development of a scientific and methodological system for the formation
of organisational skills. In the future, it is necessary to continue studying in the following areas;
formation of organisational skills of the educational activity of the future teacher on the basis of
pedagogical tasks; formation of organisational skills of the future teacher on the basis of game
technologies; improving the methodological competence of future teachers based on game
technologies, etc.
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C. Kacraes, A. Typcoin6aeBa, H. CapraeBa, C. MamberananeB, A. bocranoBa

BOJIAIIAK NEJATOITEPJIH YIBIMJIACTBIPYIIBLIBIK ICKEPJIIKTEPIH
KAJBINTACTBIPYIBIH JUATHOCTUKACHI

Makamana Oojamak MYFaTiMACPIiH YHABIMAACTHIPYIIBUIBIK ICKEPIIKTEPIH MaMBITy Moceleci
KapacThIPBUTABL. 3epTTEY MOCEJIECIHIH ©3€KTUIN HOPMATHBTIK KYXKaTTap HETI31HIE aWKbIHIAIIBI, 3ePTTCY
TaKpIPHIOBIHA ~ KATBICTHI  FBUIBIMU-TICATOTHKAIBIK ~ C€HOGKTepre  IIONY  JKacajjabl,  COHJak-aK
VHABIMIACTRIPYIIBIIBIK  ICKEPIIKTEPAl KaJIBIITACTRIPY Moceieci TaimaHasl. bojamrak MyFamiMaepIIiH
YHABIMIACTBIPYIIBUIBIK 1CKEPIIKTEPIH KAIBIITACTHIPYABIH MOTHBAITUSIIBIK, MAa3MYHIBIK, 1C-OpPEKETTIK JKOHE
peduieKcuBTI-0aranaybUIBIK KOMIIOHEHTTEPi, KPUTEPHIIepi MEH KOPCETKIITEepi MYKHUAT aiKbIHAANbIIL,
ICKepIIKTep MEH ONapAblH KajbllTacy AeHreiyepi (KOraphl, opTamla XoHE TOMEH) CHMaTTajabl. OpOip
YHBIMIACTBIPYIIBUIBIK-0aCKAPYIIBUIBIK OarbITKa TYCIHIKTEMENep Oepy apKbUIbl OoJalllaK MyFaliMIepIiH
YHBIMAACTBIPYIIBUIBIK 1CKEPIIIKTEPiHIH Ma3MYHJIBIK CHIIaTTaMalapblHBIH ChI30ackl skacanabl. ToxipuOenik
KE3€HJIe CaHJIbIK JIEPEKTEP aJBIHBIN, YHBIMIACTHIPYIIBUIBIK OUTIMI1, IMOIMOHAIIBIK-KYH/IBUTBIKTHIK CallaHbI
JKOHE ICKepiikTepiai Oarajayra apHajdFaH JUATHOCTUKAJBIK OdIiCTEp KOJIAaHBULABL JlMarHocThka
HOTHXKECIHIC 3aMaHayd CTYICHTTEP apachlHIa YHBIMIACTHIPYIIBIIBIK-0aCKAPYIIBUIBIK OaFbITTapIbIH
KaJIBINITACy ACHTEeHi opTalia »XoHe TOMEH eKEHJIr, acipece OeNCEeHMINIK KOMIOHEHTIHIH JKOFaphl JICHTeii
MyJiieM OalKajIMaWThIHBI aHBIKTAIABl. ¥ HBIMAACTHIPYIIBIIBIK KbI3MET IICH OoJialiak KociOW KbhI3MET
MyFajgiMep YIIIH MaHbBI3[bl OOJFaHIBIKTaH, IICJAarOrHKaNbIK JKOFapbl OKY OPHBIHAAFBl OKY-TopOue
MPOIIECIHAC OChI OAarbITTApJbl KAIBINTACTBIPYFA apHalFaH OaFjapiaMaHbl 3iplieyre epekiie Hazap
ayJapblUIIbL.

Tyiin ce3mep: Oosamak Tmeaaror, YHBIMAACTBIPY, OLTiM, IcKepiik, KaOimeTTep, Oackapy,
SMOIHMOHAIIBI-KYHIBUTBIKTBIK Calla, TUarHOCTHKA.

C. Kacraes, A. Typcoin6aeBa, H. CapraeBa, C. MambeTtasneB, A. bocranoBa

JUATHOCTUKA ®OPMUPOBAHNSI OPTAHU3ATOPCKUX YMEHUM
BYAYIIUX YYUTEJIER

B crarbe paccmarpuBaeTcs mpodiema pasBUTHS OPraHM3aTOPCKUX yYMEHHUH y OYIyIINX IeJaroros.
AKTyallbHOCTh TIPOOJIEMBI HCCIeIOBaHUS 0OOCHOBaHA HAa OCHOBE HOPMATHBHBIX JOKYMEHTOB; IPOBEIEH
0030p HAay4HO-TIEAAroTMYeCKUX paboT MO TeMe WCCISAOBAHUSA, a TaKKe MPOaHAIU3HPOBAH BOIPOC
(hopMHpPOBaHUS OPraHU3aTOPCKUX YMEHWU. [leTanmpbHO oOIpeneneHbl MOTHBAIIMOHHBIN, COAEpKATCIbHBIH,
NEeSTeNPHOCTHRIA W pe(IIeKCHBHO-OIICHOYHBI KOMIIOHEHTBI, a TaKXKe€ KpUTEpHUH W TMOKa3aTeNln
c(hOpMUPOBAHHOCTU OPraHU3ANMOHHBIX YMEHUH OyIyIIUX TEIaroros; ONMMCAaHbl CAMUA YMEHHS U YPOBHU HUX
c(hOpMUPOBAHHOCTH (BBICOKHI, CpeTHUI ¥ HU3KUI). PazpaboTaHa cxema COIepiKaTeIbHBIX XapaKTEPUCTHK
OpraHrU3allMOHHBIX yMeHI/Iﬁ 6y21yH_II/IX meaaroroB € IIOSICHCHUsSIMHU 110 Ka)KﬂOﬁ OpraHu3alMOHHO-
ynpaBieHdeckoi obmactu. B Xoze sKkcmeprMeHTa MOJy4YeHBl KOJMYECTBEHHBIE MaHHBIE W TPUMEHEHBI
METOJIbI JTMAaTHOCTHKHM OPTraHU3aI[MOHHBIX 3HAHUH, SMOIMOHAIBHO-IIEHHOCTHOU cdepsl u ymeHuid. llo
pe3yibTaTaM JUArHOCTHKH OBIJIO YCTAHOBJIEHO, YTO YPOBEHb CQOPMHUPOBAHHOCTH OPTaHH3AIMOHHO-
praBnqueCKoﬁ HaIrpaBJICHHOCTHU Y COBPEMCHHBIX CTYIACHTOB SABJIACTCA CPCAHUM WU HU3KUM, IIPUUCM
BBICOKUA  YpPOBEHb  JESITEIbHOCTHOTO  KOMIIOHEHTa  MPAaKTUUYECKH  OTCYTCTBYET.  YUHUThIBas
Mpo(heCCHOHATBHYIO 3HAYMMOCTh OPTraHU3aTOPCKUX KayecTB sl OyIyNIUX MEAaroroB, 0cO00€ BHUMAaHHE
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ObUI0 yzeneHo pa3paboTKe mMporpaMMbl WX (OpPMHUpPOBaHMS B paMKax 00pa3oBaTelIbHOrO Ipolecca
MEeIarorn4eckoro Bysa.

KiroueBble cjioBa: Oynymuil megaror, opraHu3anusi, 3HaHUE, yMEHHE, CIIOCOOHOCTb, YIPAaBJIECHUE,
SMOLMOHATBFHO-IIEHHOCTHAS cepa, AMArHOCTHKA.
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