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THE ROLE OF SECONDARY EDUCATION INSTITUTIONS IN THE FORMATION OF
NATIONAL IDENTITY

National identity forms the bedrock of modern society, serving as a collective consciousness that
reflects a shared history, culture, values, and traditions. In an era of globalization, where cultural boundaries
grow increasingly fluid, the cultivation and preservation of national identity become critically important for
states seeking to protect their unique heritage. A strong national identity fosters unity, solidarity, and social
harmony, thereby ensuring political stability and overall societal well-being. This article examines the
mechanisms through which national identity is formed and the crucial role it plays in consolidating society.
Particular attention is given to the power of secondary education institutions, especially history textbooks, to
disseminate core values and cultural memories. By selecting key historical events and national heroes,
educational curricula can elicit a sense of pride and belonging among the younger generation. This approach
not only enhances unity in multiethnic societies but also nurtures critical thinking and a nuanced engagement
with the past. The study concludes that a well-designed educational policy can deliberately shape positive
perceptions of both the past and present, steering youth toward the acceptance of national values and the
reinforcement of a unique cultural code. However, challenges arise when integrating multiple ethnocultural
groups into a single national entity, as a balance must be maintained between emphasizing common traits and
preserving cultural diversity. Overemphasis or idealization may distort historical facts and marginalize
certain groups. Thus, while strengthening national identity is vital, it is equally important to promote
inclusivity and critical reflection on historical narratives for a truly cohesive society.
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Introduction

National identity is a multifaceted phenomenon encompassing both formal-legal and deeply
emotional-political aspects of belonging to a particular nation-state. It transcends merely holding
citizenship papers, involving symbolic attachments to a shared culture, history, language, and
collective narratives [1]. In contemporary society, national identity plays a crucial role in fostering
societal cohesion, as it provides a common thread through which citizens recognize themselves as
part of one community.

Globalization has introduced unprecedented levels of interconnectedness, cultural exchange,
and economic interdependence. On the one hand, these processes can erode traditional norms and
national values by introducing external influences. On the other hand, globalization can galvanize
states to underscore their unique cultural and historical attributes. As Benedict Anderson famously
argued, nations may be viewed as “imagined communities” constructed through shared symbols,
rituals, and narratives disseminated via education, media, and other institutional mechanisms [2, 3].

The present article investigates the significance of national identity in modern societies and
highlights how secondary education institutions, especially history textbooks, serve as powerful
vehicles for transmitting national narratives. Educational curricula have the capacity to weave
together a story of national heroes, events, and cultural achievements that shape the worldview of
younger generations. By understanding these processes, policymakers and educators alike can better
appreciate how to balance the imperatives of national unity with a critical engagement with the past

[4].
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Materials and research methods

Over the past several decades, scholars across different disciplines have contested and enriched
our understanding of what constitutes a nation and how national identity is formed. A unifying
theme in much of this work is that nations are not objective, fixed entities but rather social
constructs that emerge from historical, cultural, and political contexts [1, 5].

1. Benedict Anderson’s Approach. Anderson conceptualizes the nation as an “imagined
political community,” where members, most of whom will never meet one another in person, are
linked by shared symbols, language, media, and collective representations [1].

2. Ernest Gellner’s Theory. In Nations and Nationalism, Gellner correlates the rise of
nationalism with modernization processes, arguing that industrialization and the expansion of
standardized education systems cultivated a homogeneous linguistic and cultural milieu necessary
for modern state institutions [2].

3. Anthony D. Smith’s Contributions. Smith underscores the role of historical myths, symbols,
and collective memories in shaping group consciousness, laying out how cultural heritage underpins
a nation’s sense of self [6].

4. Eric Hobsbawm on the “Invention of Tradition.” Hobsbawm illustrates how certain practices
and customs, widely believed to be ancient, are relatively recent constructs designed to foster
solidarity and legitimize political authority [3].

5. Andreas Wimmer’s Perspective. Wimmer explores the concept of nation building, focusing
on why some states achieve national integration while others fragment along ethnic or regional
lines. According to Wimmer, public education is one of the key instruments that unify diverse
communities under a common set of cultural values [7].

6. Maurice Halbwachs on Collective Memory. Halbwachs argues that memory, especially
regarding historical events, is sustained and shaped within social institutions—schools and
universities in particular—thus underlining the importance of formal education in perpetuating
national narratives [8].

National identity emerges from a combination of cognitive and emotional components,
including self-identification, emotional attachments to national symbols, and acceptance of national
norms [9]. While citizenship is documented legally, national identity evolves through cultural
immersion, collective memory, and shared historical experience.

Schools serve as principal socializing agents where young people acquire not only academic
skills but also value orientations, social norms, and attitudes [4]. The educational process introduces
a vision of what constitutes “appropriate” civic behavior, laying the foundations of patriotism and
social responsibility. Through curricula, the state communicates official ideological stances,
endorses historical interpretations, and affirms moral standards [2].

While subjects such as literature, languages, and social studies all contribute to forming a sense
of identity, history courses often take center stage in cultivating national consciousness. By teaching
a shared narrative of historical origins, cultural achievements, and national heroes, educational
systems establish a sense of continuity and belonging among pupils.

History textbooks hold influence because they are accorded the status of authoritative resources
on the nation’s past [10]. Governments and educational authorities frequently set the tone for what
is included or excluded, how specific events are depicted, and which figures are celebrated. These
decisions, in turn, reflect broader ideological goals:
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The American Example. In Lies My Teacher Told Me, James W. Loewen argues that many
U.S. textbooks paint a sanitized and Eurocentric account of the nation’s past, glossing over
uncomfortable topics such as the oppression of Indigenous peoples, slavery, and socio-economic
conflicts [10]. Such omissions can foster a one-sided national narrative, reinforcing a triumphalist
perspective.

The German Example. Falk Pingel observes that post-World War 11 history textbooks in
Germany often minimized discussions of the Nazi era, indicating an initial reluctance to confront
collective guilt [11]. By the 1960s, however, comprehensive educational reforms led to a more
transparent portrayal, aiming to cultivate democratic values and ensure that the nation confronted its
past atrocities.

The Kazakhstani Example. After the collapse of the Soviet Union, Kazakhstani textbooks
underwent a transformation, shifting from a Soviet-centric lens to an independent national
perspective. Where Soviet textbooks had typically emphasized the “progressive nature” of
Kazakhstan’s incorporation into the Russian Empire, modern textbooks highlight struggles for
sovereignty and spotlight national heroes who opposed colonial rule [12, 13]. This shift underlines
the role of textbooks in strengthening a postcolonial identity aligned with the newly formed nation-
state.

One of the chief challenges in designing history curricula is balancing the goal of fostering
patriotic sentiment against the need to develop students’ critical faculties [8]. Overemphasis on
national grandeur can result in a monolithic, uncritical understanding of history, suppressing or
omitting episodes that complicate the narrative. Such an approach can hamper students’ ability to
engage constructively with alternative viewpoints, potentially undermining tolerance for cultural
and historical diversity [4].

Modern educational standards increasingly underscore the importance of critical inquiry.
Methods like classroom debates, source analysis, and collaborative projects encourage learners to
evaluate different historical narratives, thereby refining their analytical skills. By encountering
contested viewpoints, students learn to grapple with the complexities of national history [5].

Many countries—Kazakhstan included—are ethnically and culturally diverse. Consequently,
national identity cannot solely be about a single dominant culture; it must also integrate various
traditions and peoples within a cohesive framework. A purely assimilationist approach could
marginalize minority groups, risking social tensions.

Inclusive Narratives. One effective strategy is to incorporate the histories and cultural
contributions of multiple ethnic communities. In contemporary Kazakhstani history textbooks, for
instance, they highlight how non-Kazakh peoples also shaped the region’s economic, political, and
cultural life. This fosters a sense of ownership and belonging across ethnic lines [13].

Shared Values vs. Local ldentities. Students should recognize that certain national-level
elements—such as an official language, a unifying set of laws, and state symbols—serve as
cornerstones of the national project. At the same time, it is crucial to protect and celebrate local
languages, customs, and religious practices. As Wimmer explains, nation building does not have to
eradicate subnational identities but can carefully integrate them to achieve unity in diversity [7].

Cultivating national identity through secondary education brings both strengths and potential
drawbacks. On the positive side, it fosters social cohesion by promoting shared narratives and
symbols, thereby encouraging solidarity, mutual understanding, and a willingness to collaborate for
the common good [6]. In addition, it helps preserve cultural heritage: by emphasizing national
traditions, languages, and historical heroes, the educational system can transmit unique legacies in a
globalized era [3]. Furthermore, highlighting national values often inspires students to take on civic
responsibilities and actively contribute to the development of society [2].

Despite these benefits, there are risks that require careful consideration. One is the danger of
politicizing education through a selective portrayal of historical events, which may result in either
glorification or suppression of certain periods and ultimately impede comprehensive understanding
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[10]. Another concern is the possible marginalization of minority groups: if textbooks overlook or
misrepresent the contributions of diverse ethnic or cultural communities, these groups may feel
alienated [5]. Finally, relying rigidly on a single national narrative can undermine the cultivation of
independent inquiry, thereby limiting the development of critical thinking skills [4].

In the twenty-first century, the rapid advance of digital technologies and online learning
platforms has significantly reshaped how young people acquire historical knowledge. Students can
now readily access diverse online resources, which may or may not align with official curricula. On
the one hand, this can deepen critical thinking by exposing learners to alternative viewpoints. On
the other hand, it raises questions about quality control, misinformation, and the broader societal
role of state-approved educational content [7]. Simultaneously, innovations in pedagogical
practices—ranging from project-based learning to interactive simulations—enable students to co-
create historical narratives. They might produce short documentaries about local history, interview
elders for oral histories, or engage in virtual exchanges with peers in other regions. Such hands-on
and collaborative initiatives encourage students to become active investigators rather than passive
receivers of a monolithic historical account.

To highlight how different national contexts approach the intersection of identity, education,
and diversity, we may examine two further examples:

France. The French education system historically championed a singular national identity tied
to the French language and secular Republican values. Ernest Renan’s question “What is a Nation?”
[14] strongly influenced how France viewed the nation as a moral and ideological community.
Nonetheless, with changing demographics and debates over laicité (secularism), educators grapple
with how to accommodate the cultural and religious identities of immigrant communities without
undermining core Republican principles.

The United Kingdom. The UK’s history curriculum has occasionally been described as
“island-centric,” emphasizing British exceptionalism, the monarchy, and Empire. Critics argue that
such a narrow focus diminishes the experiences of the Commonwealth and indigenous peoples
under colonial rule [15]. In response, recent educational reforms have begun incorporating broader
global contexts and more critical discussions of empire, slavery, and decolonization.

Results and discussions

These comparative insights reinforce the premise that secondary education is deeply entwined
with national narratives and that each society calibrates its curriculum differently, reflecting
domestic ideological imperatives, historical memory, and ethnic composition [6].

One of the central tensions in any national education policy is harmonizing unity with
pluralism. While a shared sense of identity can promote stability and communal purpose, ignoring
internal diversity risks alienation and social stratification. If historical narratives overly glorify one
group’s achievements at the expense of others, students from marginalized backgrounds may feel
disenchanted [9]. By contrast, when national curricula selectively incorporate the perspectives and
contributions of multiple groups, a more inclusive form of national identity can emerge [8].

Practical recommendations include:

1. Inclusive Textbooks: Offer balanced representations of the achievements and challenges
faced by various ethnic communities.

2. Critical Pedagogy: Encourage teachers to facilitate open discussions, source analyses, and
debates on contested historical episodes.

3. Teacher Training: Invest in professional development so educators can manage sensitive or
contentious topics effectively, fostering empathy and nuanced understanding.

4. Community Engagement: Invite local cultural leaders, historians, and community members
to contribute their expertise to classroom discussions, bridging the gap between textbook narratives
and lived experiences.
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Conclusion

National identity cannot merely be reduced to citizenship or legal status—it is a
multidimensional construct rooted in a collective sense of belonging to a particular historical-
cultural community [1]. In an age characterized by fluid cultural frontiers and global
interdependence, many states emphasize reinforcing their distinct identities. Secondary education
has emerged as a principal mechanism through which new generations internalize the nation’s past,
develop patriotism, and cultivate a sense of civic duty [7].

History textbooks and curricula play a pivotal role in shaping these perceptions. By
highlighting noteworthy individuals, events, and myths, educators craft a vision of the nation’s
trajectory. When effectively managed, this process strengthens social solidarity, fosters critical
consciousness, and respects multicultural realities. Conversely, overly propagandistic or
exclusionary approaches risk distorting historical truth, alienating minorities, and undermining
societal cohesion [10].

Striking a balance between patriotism and critical inquiry is imperative. Schools can be places
where students not only learn to revere their cultural heritage but also learn to develop analytical
tools to examine that heritage objectively [8]. In multiethnic states, this balance must incorporate
the cultural expressions of various groups, ensuring that the national “we” extends beyond any
single ethnicity [13]. Ultimately, a robust national identity shaped by inclusive educational practices
can buttress social harmony, cultural preservation, and respect for diversity in a rapidly evolving
global landscape.
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JI.P. HauaeBa

YJITTBIK BIPETEAJIIKTI KAJBINITACTBIPYIAFBI OPTA BLJIIM BEPY
NHCTUTYTTAPBIHBIH POJII

¥YarTeik Oipereilik — 3aMaHayd KOFAMHBIH HETI3I1 YCTHIHBI, OJ OpPTaK TapHUXTbl, MOJIEHHETTI,
KYHIBUTBIKTAP MEH JOCTYPIIepai OipiKTipeTiH YKBIMIBIK CaHa peTiHae TaHbiaapl. JKahaHmaHy skarqaibIHIa
MOJICHH IIeKapaniap 6apraH CalfbIH ©3Trepill, YITTHIK OipereiIiKTi KaJbITacThIPy KOHE CaKTay MEMIIEKETTep
YLIiH, acipece, e31epiHiH Oipereil MypacblH KOpFayAbl KO3ICHTIH eijep YLIH ©Te MaHbI3ABL. YJITTHIK
OipereiJTikTi HBIFAUTy a3amMarTap apachbIHIAFbl TATYNBIKTBI, OIpIiK TEH BIHTBIMAKTACTBIKTHI aPTTHIPHII,
QIIEYMETTIK KeICIMII JKOHE CasiCH TYPaKTBUIBIKTHI KaMTaMachl3 eredi. by Makanama YITTHIK OiperelimikTiH
KOFaMJIbI OipIKTipy TYPFBICHIHIAFBI MaHBI3HI )KOHE OHBIH KaJIBIIITACYbIHA 9CEp €TETiH (paKTopiap *KaH-KaKThI
tannaHaael. OpTa OiniM Oepy MeKeMesepiHiH, COHBIH ilIH/E TapuX IOHI OKYIBIKTaphIHBIH, Kac YPIIaKThIH
TapUXW CAHACBIH JKOHE OpPTaK KYHIBUIBIKTapFa JIereH KYPMETIH KaJbINTACTBIPYAAarbl POJi €peKIle arall
kepcetineni. OKynbIKTap/a ipiKTeIreH Tapuxu OKUFalap MEH TYJIFanap jKaiibl OasHaay YITTHIK MaKTaHbIII
Ce3iMiH OSITHIN, >XKacTapIblH ©3 OTaHbIHA JETeH CYHICIEHWIIIriH apTTeipyfa OarbITTanFaH. by Tacin
KOIITHOCTHI OpTaja OIpiiK TEeH BIHTHIMAKTACTHIKTHIH HBIFAIOBIHA BIKMAN erefi. Makanmama OipereimikTi
HEIFAUTyIarel OiTiM Oepy casicaThIHBIH MaHBI3HI Aa ce3 eTiieni. JKac OybIHFa TapuXW CaHAHBI CBIHH OUJIay
apKbUIBI UTEepyre MYMKIHAIK Oepy MaHbI3Abl. CoHAal-ak YWITTHIK KYHABUIBIKTapAbl CaKkTay MEH OipTyTac
a3aMaTThIK CaHaHBl KAJBINTACTHIPYABIH apachblHIa Tele-TeHIIKTI CakTay KaxerTTiri aram etineni. bip
KaFblHaH, XOFapbl ACHIelAe nieanu3aunusuiay LIbIHAWBI TapuXThl Oypmasayra oKejce, eKiHINI >KarblHaH,
STHUKAJIBIK TONTAPABIH €PEKIIETIKTEPIH TaHy KOHE KypMETTey KOoFaM OipJIiriH apTThIpa TyCei.

Tyiiin ce3mep: yiITTHIK Oipereiinik, O0iiM Oepy Mekemenepi, TapuX, TapUX OKYJIBIKTAPHI, QJIEYMETTIiK
KeJiciM.

J.P. HauaeBa

POJIb MHCTUTYTOB CPEJHEI'O OBPA3OBAHUSI B @OPMUAPOBAHNA
HAINMOHAJIBHOU UAEHTUYHOCTH

HaHI/IOHaJII)HaH HUJICHTUYHOCTb COCTaBJISIET OCHOBY COBPCMCHHOIO O6H.[CCTB3, BBICTYyIIasds B Ka4€CTBC
KOJUISKTMBHOTO CO3HAHUS, OTPaXKaroLero OOLIYI0 HCTOPHUIO, KYJIBTYpy, LEHHOCTH M Tpaauuuu. B smoxy
mio0ann3annu, Korja KyJNbTYpHBIE TpAHHIBI CTAaHOBATCS Bce Ooiiee pPa3MBITBIMH, (OPMHPOBAHWE U
COXpaHEHHE HAIMOHAJIbHOM MACHTHYHOCTH MPHOOPETAeT KPUTUYECKH BAXKHOE 3HAYCHHE ISl TOCYIapCTB,
CTPEMSIILIMXCS 3aIUTUTL CBOE YHUKaIbHOE Hacieaue. CuibHas HAIMOHANBHAS UAEHTUYHOCTD CIIOCOOCTBYET
€IMHCTBY, CONUAAPHOCTH U COLMAIBHON rapMOHHUH, TEM CaMbIM 00€CIIEeUnBasi IOJIUTHYECKYIO CTaOUIBHOCTD
n obmee Omaromonmyuwe oOmectBa. B 1aHHO# cTarbe paccMaTpuBaIOTCS MeEXaHU3MBI (DOPMHUPOBAHUS
HAIlMOHAJILHOM MJCHTUYHOCTH M €€ KIIo4YeBas poyib B KoHconupanuu obmiectBa. Ocoboe BHUMaHUE
yAEsIeTCsl BIMSHUIO YUYPEXKICHUH cpegHero oOpa3oBaHMs, B OCOOCHHOCTH YYEOHMKOB HCTOpUH, Ha
pacrpocTpaHeHrne 0a30BBIX IIEHHOCTCH W KyIbTypHOH mamsatu. llocpemcTBoM orTOoOpa KITHOYEBBIX
HUCTOPUYECKHUX COOBITUI M HalIMOHAJIBLHBIX TepOEB 00pa30BaTeIbHbIC MPOTPaMMBbI CIOCOOHBI (HOPMHUPOBATD y
MOJIOZIOTO TIOKOJICHHUS YyBCTBO FOPAOCTH U NPUHAUICKHOCTH. Takoil moaxoa He TOJIBKO YKPEIUISIET €TUHCTBO
B TMOJM3THUYECKUX OOILIECTBaX, HO M Pa3BUBACT KPUTHUYCCKOE MBIINIJICHHE W B3BELICHHOE OTHOIICHHE K
npouutomy. MccnenoBanne NpuxoauT K BBIBOLY, YTO MpOAyMaHHas oOpa3oBaresibHasl MOJIMTHKA CIOCOOHA
LeJIeHaIPaBICHHO (OPMHUPOBAaTh MO3UTHBHOE BOCHIPHITHE KaK IMPOILIOr0, TaK W HACTOSILEro, HarpaBisisd
MOJIOZI€XKb K NPUHATHIO HALMOHAJIBHBIX LIEHHOCTEH M YKPEIJICHUIO YHUKAJIBHOTO KYJIBTypHOTo Koza. Bmecre
C TEM BO3HUKAOT TPYOHOCTH @PU HHTEIPallMd MHOXKECTBA JTHOKYJIBTYPHBIX IPYIIl B €AHHOE
HaIMOHAIBHOE 11eJI0€, TIOCKOJIBKY HEOOX0AUMO coOMoaTh OaaHe MEeXIy aKICHTUPOBaHUEM OOLIUX 4epT U
COXpPaHEHHEM KyJIBTypHOro MHOroooOpasus. UpesmepHoe ynpolLleHHE WIH HAcalU3alsl MOTYT HCKa3UTh
ucTopudeckue (GaxkTel M MaprUHAJIM3UPOBATh OTAENbHBIE TIpymmbl. TakuMm 00pa3oM, XOTS YKpeIUIeHHE
HaHHOHaHBHOﬁ HUACHTUYHOCTHU KH3HCHHO BaXHO, HE MCHEEC BaXXHO COI[GP'ICTBOBEITB HWHKIO3WBHOCTH U
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KPUTUYECKOMY OCMBICIICHHIO HCTOPHMUYCCKHMX HAppaTHBOB pagdl IOCTPOCHHSA MOJIMHHO CIUIOYEHHOTO
o01ecTsa.

KuroueBble ci10Ba: HallMoOHAIbHAS HICHTUYHOCTh, 00pa3oBaTebHbIE YUPEKACHUS, HCTOPUS, YIEOHUKU
10 UCTOPHUH, COLIMANIbHAS TAPMOHHSI.
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