Ne2(6)/2026 Ieoazoeuxanvix onuwemoep / Iledacoeuueckue usmepenus / Pedagogical measurements

IRSTI 17.01.11 https://doi.org/10.63597/UT0O3105-4161.2026.6.2.003

M.O. Oskeeva®, S.B. Khosediyas®*, A.M. Razbekova®, S.K. Doszhanova*
«Nazarbayev Intellectual school of Science and Mathematics in Karagandy», branch of Autonomous Educational
organization «Nazarbayev Intellectual schools», Karagandy, Republic of Kazakhstan
*e-mail: hosedias_S@krg.nis.edu.kz

'ORCID 0009-0009-3138-6472, “ORCID 0009-0004-9014-2463
*ORCID 0009-0004-5552-6891, “ORCID 0009-0005-9968-7790

MEASURING VALUE-ORIENTED EDUCATIONAL OUTCOMES IN GRADE 7 ESL
CLASSROOMS THROUGH ABAI'S POETRY

This study explores the integration of Abai Kunanbayev’s literary works into English as a Second
Language (ESL) instruction to promote value-based learning among Grade 7 students. The research aimed to
examine how Abai’s poems and literary works could support the development of key school values,
including respect, patriotism, honesty, global citizenship, hard work, and responsibility, while enhancing
students’ engagement with language learning. The intervention consisted of five lesson series delivered over
one month by four teachers. The lessons incorporated selected literary texts by Abai and interactive learning
activities designed to encourage reflection on moral and social values. A mixed-method approach was
employed. Quantitative data was collected through pre- and post-intervention student surveys administered
to all participating students. Qualitative data was gathered through classroom observations conducted
throughout the implementation process. The findings revealed positive changes in students’ awareness and
understanding of the targeted values. Survey results indicated increased appreciation of cultural heritage,
personal responsibility, and greater respect for others. Classroom observations showed higher levels of
student participation, meaningful discussions about values, and increased confidence in expressing personal
opinions. The project culminated in a recitation competition where Grade 7 students memorized and
performed Abai’s poems and "Kara sozder" ("The Book of Words"), demonstrating both linguistic
development and deeper engagement with the values explored during the lessons. The study concludes that
integrating Abai’s literary works into ESL instruction is an effective approach to foster value-based education
while simultaneously supporting language learning and cultural identity development among secondary
school students.
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Introduction

In the modern educational system, a lot of attention is given not only to the development of
academic knowledge and language competency of the learners but also to the formation of moral
and value-oriented qualities. Value-oriented learning conception assumes the integration of moral,
cultural and social values in the content of educational curriculum which contributes to the
upbringing of responsible, respectful and active citizens of society. In the context of teaching
English as a foreign ESL instrument the literature is considered as an effective means of achieving
this aim owing to its rich cultural and educational potential of the learners [1].

Brady L. [2] highlights the important role of literature in the development of language and
individual qualities of the learners. As, Keshavarzi [3] notes that use of literary works in the
learning of English encourages the development of language competency, critical thinking, creative
abilities and intercultural understanding. Literary texts allow learners the opportunity to analyze
various life situations, moral dilemmas which make the process of learning the language more
important and more meaningful.

According to Beach, Appleman, Simon and Fecho [4], teaching literature to teenagers facilitate
the form of individual position of the learners, development of empathy and abilities and assimilate
social and cultural problems. The authors emphasize that discussion of literature compositions
allow learners to establish the link between the content of the text and own life experience thereby
deepening the understanding of the learnt values. Teaching English as an ESL provides a wide
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range of possibilities for the value development through literary texts. The literature allows learners
to improve not only language skills but also to comprehend life situations, to analyze the actions of
heroes and to form their own moral direction. The use of national literature works in the English
language fosters the strength of cultural identity of the learners and the form of respectful
relationship to the cultural heritage of the country [5].

The particular significance of literature in the context of moral education is highlighted by
Cubukcu [6], who emphasizes that literary works are effective instruments for shaping values, as
they allow learners to examine moral issues in a safe educational environment and develop ethical
thinking skills. The same idea is given by Ahmad [7], who claims that the use of literature in
EFL/ESL-classes helps to learn moral values, such as respect, honesty, responsibility and tolerance.
According to the opinion of the author, the literary texts encourage learners to assume the
consequences of human actions and to form own moral persuasion.

Despite considerable number of researches, devoted to the use of literature in the teaching
foreign languages, the question of integration of literature of Kazakh Literature in the ESL-learning
has not been studied fully yet. Especially the limited attention is given to the pedagogical potential
of Abai's poems [8, 9] as means of formation of learners’ values. That is why this research is
guided to the study of the effective integration of his poems and “the Book of Words™ in the process
of learning English of 7 grade learners for the development of the key school values: respect,
patriotism, honesty, global citizenship, hard work and responsibility [10].

Materials and Research Methods

Research Approach and Design

This study employed mixed-methods research approach based on the concept of
methodological triangulation [11]. Integration of qualitative and quantitative data allows to
overcome the limitations inherent in each method individually. The study of such complex and
dynamic constructs as personal values and ethical orientations of students requires a comparison of
subjective assessments of respondents with objectively recorded patterns of their real behavior in
the classroom.

The research consisted of three main stages:

Diagnostic stage: conducting an entrance (preliminary) survey of students.

The intervention stage: conducting a series of 5 specialized English lessons with the integration
of Abai Kunanbayev's poetry and the maintenance of observation sheets.

Evaluation stage: conducting a final survey and statistical analysis of the results.

Research site

The study was conducted on the basis of one of Nazarbayev Intellectual Schools in
Kazakhstan. This educational context is characterized by the education of gifted children with high
academic motivation and the presence of a multilingual environment (Kazakh, Russian and
English). While the general education system of the school declares a wide range of corporate
values, six key values were purposefully selected for the focus of this study: respect, honesty,
diligence, patriotism, responsibility and global citizenship (respect, honesty, diligence, patriotism,
responsibility, world citizenship).

Sample

This study employed purposeful sampling as the research was focused entirely on the students
grade 7. Morse (2010) and Patton (2015) argue that purposeful sampling presupposes that a
researcher seeks “information-rich cases” in order to better meet the research purpose and questions
posed (as cited in Leavy, 2017, p. 79) [12]. The participants included all 10 seventh-grade classes of
the school, totaling 152 students. Nazarbayev Intellectual Schools provide education for students
from grade 7 to grade 12. For the purposes of this study, grade 7 were chosen as participants due to
them being new to the educational system as it is their first year in the NIS and they have had less
time than other grades to become familiar with the value system. In addition, 13-14 years is
beginning of the active formation of personal identity and value orientations in adolescents.
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Data Collection Instruments

To ensure the validity of the conclusions, data collection was carried out using two
complementary tools: Preliminary and final questionnaire. Quantitative data were collected using a
questionnaire based on a 5-point Likert scale, where 1 meant "completely disagree / do not
understand the concept”, and 5 - "completely agree / understand the concept”. The questions
assessed students' understanding of the six chosen values through the lens of their school life and
English lessons. The survey was conducted twice: one week before the start of the intervention and
one week after the end of the intervention. To avoid the effect of social desirability in the
questionnaires, teachers monitored the entire 5 lessons using a checklist. Behavioral markers were
recorded, such as the use of polite phrases of academic disagreement (“I respect your point, but...”),
cases of cheating (peer-copying), initiative in discussing the culture of Kazakhstan and the specifics
of responsibility sharing when working in groups.3.5. The pedagogical intervention lasted 5
consecutive English lessons in all 10 grades. Abai Kunanbayev's poems in academic translation into
English became the didactic basis: "Gylym tappai maktanba" (Do Not Boast Until You Have
Mastered Knowledge"), "Asempaz bolma arnege” (Do Not Be Content With Shallow Pursuits"),
"Internatta okyp zhur" ("On Studying at the Boarding School”) and fragments from "Kara sosder"
("The Book of Words™). Lessons 1-2: Working with poems about the importance of ethical work.
Developing the values of "Diligence,” "Respect,” and "Honesty" through guided reading and
discussions about academic integrity. Lessons 3-4: Discussion of civic duty and love for the
motherland based on Abai's texts. On these lessons students discussed the values of "Patriotism™
and "Responsibility" through debate and role-playing. Lesson 5: Creative project and comparison of
Abai's ideas with universal humanistic philosophy as one of the value of NIS is Global Citizenship.
The culmination was the poetry recitation contest "Abai through our voices".

Data analysis

Survey results were processed using descriptive statistics. For each value, an arithmetic mean
was calculated in the stages before and after intervention, as well as a difference between them. The
statistical significance of changes was checked using a pair t-criterion for dependent samples [13].
The text records of the observation sheets were analyzed using the thematic analysis. Behavioral
patterns were encoded and grouped to explain the causes of quantitative shifts.

Ethical Considerations

The study was conducted in accordance with the standards of the American Association of
Educational Researchers [14]. An official permit for the project was received from the school
administration. The parents of all the participants signed the informed consent forms. Children's
participation was strictly voluntary, and all data collected was completely anonymized and
encrypted. Participants were guaranteed the right to opt out of the study at any time without
consequences. Privacy ensured through the use of pseudonyms and anonymization of participants’
names.

Results

Analysis of Pre and Post Questionnaire of 7" grade ESL students

To assess the understanding of NIS values (respect, hard work, honesty, patriotism,
responsibility, global citizenship) there was conducted pre and post questionnaire among all 7"
grade NIS students (n=128). The research instrument was a questionnaire based on 5-point Likert
scale (1- “completely disagree”/” 1 do not understand the concept”, 5- “completely agree”, “I
understand the concept™).

The initial assessment revealed that there were uneven disparities in understanding of values
among 7" grade students (Picture 1). The highest baseline level was demonstrated in the values of
“Respect” (M=3.8) and “Hard work” (M=3.6). Due to regular integration into daily school routine,
these concepts seem to be understandable and relatable to students at an everyday level. On the
contrary, the lowest rate can be seen in the initial assessment of “Global citizenship” (M=2.4). For
the students of this age, this concept seemed to be abstract and not resonant with students’ everyday
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experience, showing that most respondents could not connect the idea of global responsibility with
English learning process. Relatively, the same tendency can be noticed in the value “Patriotism”
(M=2.9) in the context of English lessons.
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Figure 1 - Baseline Assessment of Understanding of Values of 7" Grade NIS students

After conducting series of lessons with integration of Abai’s poems, the post questionnaire
demonstrated a significant positive shift across all six criteria; however, the degree of growth (delta)
varied. The highest delta was indicated in categories such as “Patriotism” (increase from 2.9 to 4.3,
A=1.4) and “Honesty” (increase from 3.1 to 4.4, A=1.3). In addition, the concepts of “Hard Work”
(increase from 3.6 to 4.8, A=1.2) and “Respect” (increase from 3.8 to 4.9, A=1.1) showed attained
the maximum value among all other concepts.
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Figure 2 - Growth (delta) in Understanding of NIS values Post Intervention
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Despite the general positive tendency, the analysis revealed the concepts, which were the most
resistant to the series of lessons. The value “Global Citizenship” had an increase from 2.4 to 3.3, but
it remained as the lowest indicator recorded upon the conclusion of the experiment. The data shows
that five lessons were not sufficient for complete formation of complicated paradigm for the minds
of 12-13 years old adolescents. The post questionnaire also revealed that the value “Responsibility”
had the minimum growth delta (3.4 to 3.8, A=0.4). The respondents theoretically understand the
idea of responsibility, illustarting that integration of literary works did not influence perception of
academic accountability within this time period.
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Figure 3 - Pre and Post Assessment of NIS values (7th Grade)

Results of Classroom Observations

During the delivery of all 5 lessons, there was conducted a structured observation of learning
process. The main focus was how the declared NIS values are manifested in students’ behaviors
during discussions and collaborations.

Respectful Communication and Honesty

The most noticeable behavioral changes happened in the communication between students. On
the first two lessons, students often interrupted each other during discussions. However, at the end
of the series (lessons 4-5) the dynamics has changed, reducing this type of situations to single cases.
The participants started to consciously use target language expressions and sentence structures to
show their disagreement (such as “I respect your point, but...”, “I disagree with you because...”).
As for the concept of “Honesty”, there is a decrease in attempts to peek into a neighbor's work
(peer-copying) during individual tasks in final lessons. When students faced the problem with
understanding of new vocabulary, they preferred to ask a teacher or use dictionaries.

Patriotism and Global Citizenship

During the work with Abai’s literary texts, the 7" grade students demonstrated engagement
with the topic of national identity and culture. Students showed their initiative to understand and
express their opinions on specific Kazakh concepts, actively using target vocabulary. However, it is
not the same with “Global Citizenship”, students tried to connect the philosophy and meaning of
Abai’s literary works with global context only after direct leading questions (prompting) from the
teachers.

In addition, as the culmination of these series of lessons, there was organized poetry recitation
contest called “Abai through our voices”. The observation during the stage of preparation and event
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itself showed the high level of academic engagement. The participants voluntarily spent their time
to practice their pronunciation and intonation in target language, striving to authentically convey the
message of Abai’s poems.

Hard Work and Responsibility

Since the focus group was students from a school for gifted children (NIS), we observed a high
level of academic diligence (time-on-task) from the very beginning. Teachers recorded the
manifestation of “hard work™ through increased persistence. When faced with complex concepts in
Abai’s texts, 7™ grade students tried not to abandon the task at the first difficulty and tried not to
switch to their native language (L1). However, during peer work and collaboration, there was
indicated a problem with delegation of responsibilities. On final lessons, more able students were
still more active in taking responsibility for cognitive and presentation tasks, whereas others still
preferred a passive role in a group.

Discussion

The purpose of these series of lessons was to evaluate how well Abai's literary works were
incorporated into the process of forming NIS values in English language instruction for ESL
students. The analysis of pre and post questionnaire allows to say that the usage of culturally
relevant content is an effective tool for value-oriented learning.

Interpretation of Findings

The most positive shift can be seen in the values of “Patriotism” (A = 1.4, increase to 4.3),
“Honesty” (A = 1.3, increase to 4.4) is due to integration of Abai’s philosophy allowed students to
act as bearers of their own cultural code in English, which gave the learning process a high personal
significance. The growth in delta of value “Honesty” is confirmed in the reduction of peer copying
cases during the lessons. Through usage of Abai’s “Book Words” and his poems with its moral
principles as learning material created a new understanding of academic ethics.

One of the most prominent changes was in the value of “Respect”, reaching the maximum
(M=4.9). Such high questionnaire results are confirmed by the shift in their behavior during
discussions by decreasing the frequency of interruption from 5-6 to 1-2, using more polite
expressions during the lessons. By looking from the perspective of second language acquisition,
familiar philosophical context helped to reduce “affective filter” or in other words their language
anxiety.

As for the one of lowest results in the concept of “Global Citizenship” (M=3.3), it remained
consistent with classroom observations. Students’ attempts to connect the Abai’s ideas with global
processes arose only after the teacher’s leading questions (prompting). Teenagers of age 12-13 are
still on the stage of formation of their cohesive mind, making the abstract global problems out of
their daily focus. The value “Responsibility” showed the lowest increase in its dynamics (A = 0.4),
which relates to the problem of delegation in small groups. On final lessons, complicated tasks were
still carried by 1-2 of the more able students(high achievers), proving that theoretical discussion of
values is not enough for quich change in habits ingrained in a competitive environment.

Pedagogical Implications

Based on the correlations of quantitative data and their behavioral changes, there can be
formed three different recommendations for ESL teachers:

1. Moving from declarative to contextual learning

One of key findings of this experiment was how upbringing potential of English language
lesson reveals itself to the maximum by making the language learning not as the purpose but the
tool to solve cognitive and moral cases. The high concentration of students with authentic texts
proves that value-oriented lesson materials increase their academic perseverance. It is
recommended to integrate values such as respect or honesty not only through direct instructions
from teachers but through analysis of culturally relevant content. This shrinks the effect of rejection
among teenagers and develops the internal motivation to practice target language, since their desire
to express their perspective on the topic increases. Moreover, the experience of conducting poem
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recitation contest named “Abai through our voices” proved that transmission of values is effective
when students have an opportunity to publicly demonstrated their results of their context and
language work in the creative atmosphere.

2. Changing the format of group work

The results in the value of “Responsibility” highlight the need for the revision of traditional
group work formats. Group projects frequently cause more able students to take over cognitive load
in the highly competitive academic environment. In order to create formation of personal
responsibility, teachers need to integrate strategies of positive interdependence such as method of
“mosaic” (Jigsaw Reading), where the task excludes the possibility to perform it without
participation of each member. Moreover, the focus of assessment must change from the final
product such as presentation to assessment of contribution of each student in the groups.

3. Explicit scaffolding for the formation of Global Mind

Poor performance in concept of “Global Citizenship” demonstrates that 7" grade students do
not have sufficient cognitive experience to independent transfer of local philosophical ideas to the
global context, requiring a strict guiding approach (explicit scaffolding). It is not enough to provide
a poem of the author, but to purposefully integrate understandable, age-appropriate English-
language cases into the lesson such as connecting Abai’s philosophy about responsibility with the
problem of consumption or Abai’s ideas about respect with rules of behavior in the academic as
well as digital environment.

Limitation of the Study

This experiment has its own limitations such as short-term duration of intervention of 5
lessons. It does not allow to fully assess the long-term stability of formed patterns in behavior. In
addition, the focus group for the series of lessons was from school for gifted children with high
academic motivation, creating limitation of transfer of results to public schools.

Conclusion

The conducted research investigated the effectiveness of integrating Abai Kunanbayev’s
cultural heritage into English language learning process for the establishment of the value-oriented
education for grade 7 ESL learners. The results indicate that literature-based language learning
influences not only to the development of linguistic competence but also the formation of important
personal and social values.

The comparison of pre- and post-intervention student surveys depicted positive dynamics for
all the values studied, such as respect, honesty, hard work, patriotism, responsibility, and global
citizenship. The most significant increase was recorded in terms of patriotism, honesty and respect.
These quantitative findings were conducted by classroom observations, which demonstrated more
respectful communication, greater academic integrity, increased participation in discussions, and
stronger engagement with cultural and ethical content.

The study also highlights the high educational potential of Abai's literary works in the context
of teaching English. The appeal to the national cultural heritage provided students with authentic
opportunities to explore moral issues, reflect on personal behavior, and connect language learning
with their cultural identity. Such integration is particularly effective in increasing students’
motivation and fostering meaningful classroom interaction.

At the same time, the results suggest that such complex values, particularly responsibility and
global citizenship require longer and more focused pedagogical support. The relatively limited
progress in these areas indicates that complex values cannot be fully developed through short-term
interventions. Furthermore, the study was conducted within a single educational context and
involved highly motivated students from a selective school environment making it difficult to
extend the findings to other educational contexts.

Further investigation may consider the long-term influence of literature-based value education,
include a wider range of educational settings, and analyze the integration of other works of Kazakh
literature into foreign language instruction.
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Overall, the integration of the works of Abai Kunanbayev into the process of teaching the
English language can be considered as an effective tool of value-oriented education, providing the
interconnection of linguistic development, moral education and the formation of the cultural
identity of students.
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M.O. OckeeBa, C.b. Xocequsic, A.M. Pa3oexoBa, C.K. /locxkanoBa

ABAW MO33USCHI APKBLIbI 7-CBIHBINTHIH ESL (EKTHIII TLJI PETTHJAETT
ATFBIVIHIBIH TIJII) CBIHBIIITAPBIHIA KYH/IBIJIBIKKA BAT'BITTAJIFAH BIVIIM
BEPY HOTH/KEJIEPIH BATAJIAY

byn 3eprrey 7-ChIHBIN OKYyIIBUIAPHI apachlHIa KYHIBUIBIKTAPFAa HETI3ZCATeH OKBITYAbl TaMbITy
MakcareiHga AGaii KyHanOaiyaIsIHEIH o1eOH MIBIFapMajiapblH aFbBUIIBIH TiUTIH 1meTen Timi periame (ESL)
OKBITY YZEpiCiHe KIpIKTIpyal KapacThIpaabl. 3epTTEYaiH MaKcaTbl — AOal/IbIH OJICHAepl MEH Kapa co3aepiHiH
MEKTENTIH HEeTi3ri KYHABUIBIKTAPbIH, aTal aliTKaHaa KYPMET, MaTPHOTH3M, aJallfIbIK, KahaH bIK a3aMaTThIK,
E€HOCKKOPIIBIK JKOHE JKayalKepPITUTIKTI KaJIbIITaCTRIPyFa BIKIAIBIH aHBIKTAY, COHMANW-aK OKYIIBUTAPABIH T
yiipeHyre jaereH KbI3bIFYIIBUIBIFBIH apTTHIPY. 3epTTey aschlHIA TOPT MyFamiM Oip ail Ooitel Oec cabak
tTonraMacklH oTKi3mi. Cabakrapna AOaiiblH TaHAaN alblHFAH IIBIFAPMANIapbl MEH aJaMTepIIiIiK JKoHE
QJIEYMETTIK KYHABUTBIKTAP/BI TYCIHYTe OAFBITTANFaH MHTEPAKTUBTI TAlChIpMaiap KOJIAHBUIABI. 3epTTeyae
apanac oxic mnaimananpuiael. CaHABIK JepeKTep OapiblK KaTBICYIIbl OKYIIbUIAD apachlHaa cabakTap
OacranraHra JCHIH JKOHE asKTAJFAaHHAH KEWiH JKYPTi3UIreH cayamHamanap apKbUIbl XUHaIIbL. Caraibik
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JepeKTep cabakTaplbl 0aKbuIay HOTHIKECIHIE aNbIH/BL. 3epTTey HOTHKENEepi OKYIIBUIAPABIH KapacThIPBUIFaH
KYHIBUIBIKTAp Typajbl TYCiHIrI MEH caHachblHBIH OH OaFbiTTa e3repreHiH kepcerTi. CayanHama
KOPBITBIHABUIAPEl MOJCHH MYpara KbI3BIFYIIBUIBIKTBIH apTKaHBIH, JKEKe JKayanmKepIIiliK ce3iMiHiH
KYIIEHTeHIH JKOHE e3rejepre JereH KYPMETTIH JKOFapbUIaFaHBIH KOpPCeTTi. bakpuiay HOTIKeIepi
OKYUIBLTApABIH cabakka OeJICeH T KaThICYbIH, KYHABUIBIKTAP Typallbl Ma3MYH/IBI MiKipTagacTapra apanacyblH
KOHE 63 OHBIH epKiH JKeTKi3y IaFAbUIapbIHBIH AaMybIH aHBIKTanbl. JKoOaHBIH KOPBITBIHABI Ke3eHiHAe 7-
CHIHBITT OKYIIBUTApHI AOambIH eJeHAepi MEH Kapa Co3[epiH JKaTka MoHepien OKy Oaikaybl
YUBIMIACTBIPBUIBIN, OJap TUIAIK JKETICTIKTEpI MEH MEHIepreH KYHABUIBIKTapblH KOpPCETTi. 3eprrey
HOTHXeJepl AOall MIbIFapMallapblH aFbUILIBIH Till ca0akTapblHa KipiKTipy[iH KYHABUIBIKTApFa HETi3leNreH
OimiM Oepymi HamMbiTy#a, TULAIK JaFAbUIapAbl KETUIAIPYIE JKOHE OKYIIBUIAPABIH MOJACHU OOIMBICHIH
HBIFAUTyIa THIM/II TOCLT €KEHIH OIS ICH]IL.

Tyiiin ce3aep: exiHII TN peTiHAe aFbUTIILIH TUTiH OKbITY (ESL), KYHIOBUIBIKTapFa HEri3Aenren O011iM
Oepy, oneOueTKe Heri3IeNTeH OKBITY, Abail M033HsICHI.

M.O. OckeeBa, C.b. Xocequsic, A.M. Pa3zoexoBa, C.K. Jloc:kanoBa

OINEHKA HEHHOCTHO-OPUEHTHPOBAHHBIX OBPA30BATEJIbBHbBIX
PE3YJIBTATOB HA YPOKAX AHITTMMCKOI'O SI3bIKA KAK BTOPOI'O B 7-X
KJIIACCAX IOCPEJACTBOM I1O231UU ABASA

JlanHOE MCClIemoBaHNe pacCMaTpPUBACT HHTETPAIIHMIO JTUTEpaTyPHBIX MTpomn3BeacHU Abas KynanOaesa B
00yueHHEe aHIIMHCKOMY sI3bIKY Kak nHOcTpanHoMmy (ESL) ¢ 1iespto pa3BuTHs 1IEHHOCTHO-OPHEHTHPOBAHHOTO
oOyueHHs cpeau ydamuxcs 7-X kiaccoB. Llenb mccnemoBaHus 3akitodanach B M3YYCHHU TOTO, KaK CTUXH
Abas u ero «CnoBa Ha3UIaHUSI» MOTYT CIIOCOOCTBOBATh (POPMHUPOBAHUIO KITFOUEBBIX IIKOJIBHBIX IIEHHOCTEH,
TaKUX KaK YBaXCHHUEC, IAaTrpuOTU3M, UYCCTHOCTD, rio0agbHas TpaXx1aHCTBEHHOCTD, TPYIIOHI-O6I/IG u
OTBCTCTBCHHOCTH, OJJHOBPCMCHHO IIOBLIIIAA BOBJICHCHHOCTH YYalllUXCSA B U3YUYCHUC A3bLIKA. HpaKTI/I‘IGCKaH
YacTh UCCJICIOBAHUS BKIIIOYANA CEPUIO U3 MSITH YPOKOB, MPOBEACHHBIX B TEUCHUE OJJHOTO MECALA YETHIPbMS
yuantensMa. Ha ypokax HCHOnb30Bajich OTOOpaHHBIE NMpou3BenaeHUs AOas W MHTEPAaKTHBHBIE 3alaHus,
HalpaBJICHHBIE HAa OCMBICIICHUC HPABCTBCHHLIX U COLMAJIBHBIX HCHHOCTCﬁ. B HCCJICAOBAHUN NPUMCEHAJICA
cMmemanHbiii Metos. KonnmuecTBeHHbIE TaHHBIE ObLTH COOpaHBI C TIOMOIIBI0 AHKETUPOBAHUS YUAIIUXCS 10 H
TIOCJIe TIPOBE/ICHUS cepuH YpokoB. KauecTBeHHbIE JaHHBIE OBLTN MOIYYEHBI IOCPEICTBOM CHCTEMATUIECKOTO
HaOIoNeHNs 3a y4eOHbIM TporieccoM. Pe3ysisTaTel MoKa3aind TMOJOKHATENbHbIE U3MEHEHHS B OCO3HAHHUH U
MOHUMAHUU YYaIIUMUCS U3Y4aeMBIX LIEHHOCTEH. J[aHHBIE OMPOCOB CBUIAETEILCTBYIOT O POCTE MHTEpeca K
KyJIBTYpPHOMY HAaCJIEUI0, YCHJIEHMH YYyBCTBA JIMYHON OTBETCTBEHHOCTH WM YBAKEHHUS K OKPY)KAIOIIHM.
Habmonenus BIsBHIM OoJiee BBHICOKHI YPOBEHb YYaCTHS YYaIIUXCSA B OOCYXICHHUSAX, PAa3BUTHE HABHIKOB
apryMEHTAllid M YBEPEHHOCTH B BBIPAKCHWH COOCTBEHHOr0 MHEHHs. MTOroM mpoekra cral KOHKYpC
YTEIOB, Ha KOTOPOM Yydalluecs 7-X KIacCOB HaW3ycTh 4MTanu ctuxu u «CioBa HazumaHus» Abas,
MIPOZIEMOHCTPUPOBAB SI3BIKOBOW TIpOrpecc M ITyOOKoe MOHMMaHWEe M3y4daeMbIX IeHHocTell. MccienoBanue
MOATBEPKAAET, YTO HWHTETrpanusi JUTEPaTypHOro Hacieauss Abas B TpenojaBaHHE aHTIIMHCKOTO S3bIKa
SIBIAETCS A(PPEKTUBHBIM HMHCTPYMEHTOM (OPMUPOBaHUS IEHHOCTEH, pPa3BUTHS SI3BIKOBBIX HABBIKOB U
YKpEeTUIeHHsI KyJIbTYPHON UICHTUIHOCTH YUaIIuXCS.

KiroueBble ciioBa: o0yueHHE aHTTIMHACKOMY 53bIKY Kak BropoMy (ESL), IEeHHOCTHO-OpHEHTHPOBAHHOE
oOpazoBanue, 00yueHHEe Ha OCHOBE JINTEPATYPHhL, TT033Ms AOasl.
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