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GENERATION Z STUDENTS’ PREFERENCES IN LEARNING EFL IN KAZAKHSTAN:
AN ONLINE SURVEY STUDY

This study analyses the preferences of Generation Z students (first-year students, aged 17-18) regarding
the study of English as a foreign language at universities in Kazakhstan. The aim of this study is to identify
the opinions of first-year students (aged 17-18), representatives of Generation Z, regarding their preferred
methods of learning English as a foreign language, as well as to determine the factors that influence their
interest and engagement in the educational process. Empirical basis: an online survey of 93 students,
analysed using descriptive statistics and qualitative analysis of open-ended responses. Particular attention is
paid to interest and academic engagement, the role of social media, preferences for interactive/visual
formats, attitudes towards Al tools, as well as characteristics of learning behaviour — from time management
and concentration to expectations regarding feedback. The results demonstrate enthusiasm for visual and
interactive methods, social media and digital tools: students prefer short tasks and rapid feedback, which fits
perfectly with their dynamic learning style. Attitudes towards Al are mixed — they recognise its benefits but
fear a loss of autonomy and critical thinking. The conclusions emphasise that it is time to adapt English
teaching to the digital habits of Zoomers. Practical value lies in recommendations for curricula and the
integration of technology into language education.

Keywords: generation Z, language learning, students™ preferences, Kazakhastani universities, social
media in language learning, Al in education, language education in Kazakhstan.

Introduction

In the current context of digital transformation in education, the student body has changed
significantly. At present, the majority of students in higher education institutions are Generation Z
(born approximately between the mid-1990s and the early 2010s), while most teachers belong to the
millennial generation. This intergenerational difference creates certain pedagogical challenges, as
the values, cognitive characteristics and ways of interacting with information of these generations
differ significantly.

Generation Z is characterised as the first generation of ‘digital natives’ who grew up with
constant access to the internet, mobile devices and social networks. Representatives of this
generation are characterised by high-speed information processing, a preference for visual and
multimodal content, a focus on short formats for presenting material, a need for immediate
feedback, and a habit of interactive communication. At the same time, researchers note a reduced
attention span, a tendency towards fragmented perception of information, and high sensitivity to the
pace of learning.

In contrast, millennials — a generation that grew up during the rise of digital technology-are
more often oriented towards text-based learning formats, longer educational blocks, and traditional
models of academic interaction. Despite their high digital adaptability, millennials' teaching
practices often rely on methodological approaches formed in the pre-digital era. This can lead to a
mismatch between the expectations of teachers and students, a decrease in the latter's motivation,
and a reduction in their level of involvement in the learning process.

This problem is particularly relevant in the context of teaching English as a foreign language at
a technical university. For first-year students, English language proficiency is not only an academic
discipline, but also a tool for professional mobility, access to international sources of information,
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and participation in global communication. In a rapidly changing digital environment, there is a
need to adapt foreign language teaching methods to the characteristics of Generation Z.

Despite the existence of studies devoted to the educational characteristics of ‘Zoomers,” the
question of which methodological formats students themselves consider most effective in the
process of learning a foreign language remains insufficiently studied, especially in the regional
context of Kazakhstan and in the environment of a technical university.

The aim of this study is to identify the opinions of first-year students (aged 17-18),
representatives of Generation Z, regarding their preferred methods of learning English as a foreign
language, as well as to determine the factors that influence their interest and engagement in the
educational process.

The study is based on the following hypothesis: the use of social networks, interactive and
visual teaching methods, as well as Al tools, taking into account students' preferences in terms of
time, concentration and speed of feedback, has a positive effect on their interest and involvement in
the process of learning English.

To test the hypothesis, an empirical study will be conducted in the form of an online survey
among first-year students at Abylkas Saginov Karaganda Technical University who are studying
English at the Elementary and Pre-Intermediate levels, followed by statistical analysis of the data
obtained.

Thus, the study aims to refine pedagogical strategies for teaching English, taking into account
the intergenerational characteristics and digital preferences of the modern student audience, which
can contribute to improving the effectiveness of the educational process in higher education.

In accordance with the stated relevance of the research, the formulated objective and the
proposed hypothesis, it is necessary to analyse existing scientific approaches and empirical data on
this issue. A review of theoretical positions and the results of contemporary research will allow us
to determine the degree to which the topic has been developed, identify existing scientific positions,
and justify the conceptual basis of this study. In this regard, the following is an overview of the
scientific literature devoted to key aspects of the issue under study.

The research presented by Yohanes Agung Wahyu Nugroho, Bonita Eka Dama Yanti and Felik
Haryanto explore the multifaceted nature of Generation Z, analysing their unique characteristics in
the areas of education, work and mental well-being. The authors view “digital natives’ as a category
whose worldview is shaped by constant access to technology, a pragmatic attitude towards finance,
and a desire for inclusivity. As members of this generation grew up in an era of rapid technological
progress, their educational expectations are inextricably linked to technology [1].

According to Hilya Dizenli, Generation Z (born between the mid-1990s and early 2010s) are
the first “digital natives’ for whom the internet and mobile technologies are a natural habitat. Their
main educational characteristics include:

« Short attention spans and a habit of obtaining information quickly.

* A preference for visual forms of learning over text-based ones.

« High technical competence, which often exceeds the skills of their teachers.

* A need for instant feedback, answers, and rewards.

Hilya Duizenli classifies educational recommendations into five main categories: speed,
motivation, content, learning environment, and active learning.

For Generation Z, the pace of interaction is critical. Instant feedback is the most frequently
repeated recommendation in education. Students expect faster guidance and responses from
instructors than previous generations. Teaching Gen Z is inextricably linked to their social values:
they find environments that support inclusive and multicultural education more useful. It is
necessary to move from rigid hierarchical models to a more democratic, technology-driven and
flexible environment [2].

The study by Goran Curié, Nikola Papac and BoZana Prusina revealed that Generation Z as
‘digital natives’ and ‘the one-click generation,” whose knowledge comes almost entirely from
digital sources. Their attention is selective and short-lived; they tend to quickly filter out
information and lose interest if the content does not seem relevant to them.
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According to the article, the education system and business environment must adapt to the
‘hyper-networked’ nature of this generation's lives. The key to their successful learning lies in
combining technology (digital environment, gamification) with a deeply human approach (empathic
mentoring, personalisation) [3].

Elizabeth Frissell's article ‘“The Dangers of Social Media and the Stoic Solution” (2020) is a
philosophical and critical analysis of the influence of influencer culture on Generation Z. The
author argues that the “media monopolies’ of the 20th century have been replaced by a new power —
opinion leaders who shape the values and behavioural patterns of young people through digital
platforms.

The article examines education in the context of life values and proposes ‘stoic pedagogy’ as a
method of self-help:

» Conflict of values: The author notes that the desire to meet the standards of influencers
(buying branded items, chasing external glamour) distracts resources. Money and time that could be
spent on education and career development are spent on impulsive consumption for the sake of
social approval.

» Rejection of traditional sources of knowledge: Generation Z rejects old forms of media,
considering them ‘depressing,” and is completely transitioning to a digital environment where
information is presented in an entertaining way [4].

The research by Cain C.C., Morgan Bryant, etc. is devoted to the development of a conceptual
model Academic Technology Framework, which aims to bridge the gap between the teaching
methods of professors and the educational expectations of Generation Z students.

The authors define zoomers as ‘true digital natives’ who do not remember a world without
smartphones and instant access to information. Zoomers are more likely to attend college and less
likely to drop out than millennials. For them, Google is the primary source of information, and the
professor is only secondary. This fundamentally changes the traditional dynamics of learning.

The article argues that teaching Generation Z requires a shift away from the traditional
‘lecture” format in favour of a technology-rich, flexible, and practice-oriented environment where
technology is not an add-on to the process but an integral part of it [5].

The research paper by Philipp and Sulkovsky is devoted to the transformation of the
professional environment under the influence of artificial intelligence and the peculiarities of
Generation Z's adaptation to these changes.

The authors argue that learning for Zoomers should balance high technology with human
involvement (high-tech yet high-touch). An important task in education is to preserve the
individuality of the learner. Programmes should encourage the use of Al as a draft that requires
mandatory editing to express one's own ‘voice’ and authorship [6].

The article by Carissa Ullman is a practical guide for higher education institutions on adapting
to the needs of Generation Z. Unlike millennials, Gen Zers are defined by the author not simply as
‘digital nomads’ but as ‘digital innates’ whose perception of the world and education has been
shaped by global instability and economic decline.

According to sources, higher education is currently *behind the times’. To successfully educate
Generation Z, institutions must move to a partnership model of learning and link each academic
task to the development of real-life skills, as well as ensure a balance between modern digital
portals and in-depth personal mentoring.

Zoomers are “difficult customers’ for universities, but their desire for self-fulfilment and
responsibility makes them some of the most promising students, if the educational institution is
willing to adapt to their pace and values [7].

Brenda van Wijk examines the technological preferences of a new generation of students and
analyses how well higher education is prepared to meet their needs.

The key concept of the article is “phygital” — the concept of using technology to bridge the gap
between the digital and physical worlds to create a unique interactive experience. Students of this
generation do not see a clear difference between physical and virtual space. They prefer to navigate
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all aspects of their lives, including study and research, exclusively using smartphones and mobile
devices.

According to the author, academic staff and support services at higher education institutions
often feel overwhelmed and unprepared for the demands of “figital students”. To bridge this gap, it
is necessary to rethink curricula, integrate mobile technologies as a primary learning tool, and
transition to a student-centred model where technology facilitates deep learning and critical thinking

[8].

Dr. Hernando Jr Bernal addresses the need to transform the education system in the face of
rapid technological progress and generational change among students. According to the source,
Generation Z grew up at a time when the internet and technological advances were just beginning to
grow rapidly. Unlike the next generation (Alpha), for whom technology is an innate part of life,
Generation Z caught the moment when these technologies were new, and teachers taught them how
to use them [9].

For effective teaching of zoomers, Bernal suggests moving away from rote memorisation of
facts and implementing three key tactics: facilitated learning, learning integration, and soft skills
training: In a world of instant answers, it is critical to teach perseverance, the ability to manage
impulsivity, and an understanding of ‘why’ we learn, not just ‘what.’

Analysis of the article shows that teaching Generation Z requires an evolution in teaching style:
a shift from content delivery to the development of higher-order cognitive skills. It is important to
use students’ innate technological knowledge to create curricula based on research and collaboration
[10].

The research work by Hala Shaker Hammad is a comprehensive study of how Generation Z
perceives the educational process. The study is based on a survey of 139 students and 29 teachers at
a private university in Egypt.

The article highlights several fundamental requirements that Zoomers have for the learning
process. About 50% of students consider multimedia elements to be critical for understanding the
material. 59% of Zoomers prefer to learn through YouTube videos. Presenting information in small
segments (chunks) rather than long lectures is recognised as an effective method. 59% of students
expect detailed and constructive feedback that will help them understand their strengths and areas
for growth [11].

The main conclusion of the article is that higher education should move away from traditional
lecture methods towards a student-centred, flexible and technology-rich model. Universities should
prepare zoomers for professions that do not yet exist, focusing on the development of critical
thinking, curiosity and practical skills [12].

Szabo Cs. M., Bartal O. and Nagy B. define modern students as ‘digital natives’ whose values
and problem-solving methods differ fundamentally from those of previous generations. At the same
time, despite their natural proficiency with gadgets, they may have difficulty with in-depth
understanding of texts, online ethics, and filtering fake news.

The article emphasises that although Generation Z is technologically advanced, their
educational needs remain deeply practical. What matters to them is not technology itself, but how it
helps them gain real skills for the labour market. At the same time, the digital environment creates
risks for deep learning, which requires educators to implement strategies that support concentration
and critical analysis [13].

An analysis of scientific sources shows that contemporary pedagogical literature provides a
fairly detailed description of the cognitive, motivational, and digital characteristics of Generation Z,
as well as justifying the need to adapt educational practices to their learning preferences.
Researchers emphasise the importance of high interactivity, visualisation of educational content, the
use of digital platforms, gamification and rapid feedback in the learning process. At the same time,
most existing studies are general in nature and focus primarily on foreign educational contexts.

At the same time, there remains insufficient research on how Generation Z students in
Kazakhstan perceive the process of learning English as a foreign language, what formats and
platforms they consider most effective, and what role they believe digital technologies and social
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networks play in language learning. There is a particularly limited number of empirical studies
based on direct surveys of first-year students aged 17-18 who are in the early stages of higher and
post-secondary education.

In this regard, the present study aims to obtain empirical data on the preferences of Generation
Z students in learning English as a foreign language through an online survey. The following
section describes the research methods, including sample characteristics, instruments, data
collection procedures, and methods of analysis.

Materials and methods

This study is combined in nature and includes theoretical and empirical methods of cognition.
The study was conducted within the framework of a quantitative descriptive design with elements
of qualitative analysis and is based on an online survey of students.

The following theoretical methods were used:

— Analysis and synthesis of scientific literature on the problems of teaching foreign languages
to Generation Z;

— Comparative analysis of studies devoted to the characteristics of Generation Z in the
educational process;

— Generalisation of theoretical propositions related to digital learning, motivation and
preferences of learners.

The theoretical analysis made it possible to identify the key characteristics of Generation Z as
learners, as well as to reveal the insufficient study of their learning preferences in the context of
teaching English as a foreign language in Kazakhstan.

Research participants

The empirical study was conducted among first-year students at Abylkas Saginov Karaganda
Technical University who are studying English as a foreign language as part of the compulsory
curriculum,

The study involved students aged 17-18, belonging to Generation Z, with Elementary, Pre-
Intermediate and Intermediate English language proficiency (A1-B1 according to CEFR).

Participation in the survey was voluntary and anonymous. All respondents were informed
about the purpose of the study before the survey began.

The main tool for collecting empirical data was an online questionnaire developed by the
authors of the study. The questionnaire included:

— Closed questions using a five-point Likert scale;

— Multiple-choice questions;

— Open-ended questions allowing students to express their own opinions.

The aim of the survey was to identify the preferences of first-year students, representatives of
Generation Z, in learning English as a foreign language. In particular, the study focused on
analysing students' attitudes towards the use of social networks, interactive and visual teaching
methods, artificial intelligence tools, as well as studying the characteristics of their learning
behaviour related to time management, concentration and expectations regarding the speed of
feedback in the learning process.

The survey was conducted online, which ensured its accessibility and allowed all research
participants to be included.

The data obtained was processed using quantitative and qualitative analysis methods.
Descriptive statistics methods were used to analyse the survey results, including:

— calculation of frequencies and percentages;

— calculation of mean values.

These methods made it possible to identify general trends in student motivation and learning
preferences.
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Students' open-ended responses were analysed using thematic analysis, which allowed us to
identify the most frequently recurring semantic categories and supplement the quantitative data with
qualitative interpretations.

The reliability of the study was ensured by:

— A standardised questionnaire form;

— Unified conditions for conducting the online survey;

— The use of proven assessment scales.

The validity of the study was ensured by the correspondence of the questionnaire content to the
goals and objectives of the study, as well as by reliance on theoretical provisions identified in the
course of the literature review.

Results and discussion

1. The Socio-Demographic Data

93 first-year students participated in the study. Most participants were 18-year-old students
(50.5%), slightly fewer were 17-year-olds (49.5%). Men predominated in terms of gender (65.6%).
Most students have been studying English for less than 5 years (55.9%), while 29% have 5-8 years
of experience and 15.1% have more than 8 years. The level of English proficiency among most
participants is Elementary (68%) and Pre-Intermediate (19.4%), with only a small proportion at
Intermediate (10.8%) and Upper-Intermediate (1.1%).

2. Students’ Interest and Academic Engagement in Learning English

Table 1 — Students’ Interest and Academic Engagement in Learning English

Question 1 2 3 4 5 4+5
(Agreement)

I am interested in learning 4,3% 4,3% 21,5% 247% | 452% 69,9%
English
| actively participate in tasks 2,2% 3,2% 20,4% 40,9% 33,3% 74,2%
during English classes
I enjoy doing additional English 6,5% 15,1% 37,6% 215% | 19,4% 40,9%
assignments
Modern lesson formats make 3,2% 6,5% 16,1% 22,6% 51,6% 74,2%
learning English more engaging

Table 1 shows the analysis of the results:

* Most students (=70-74%) show a high level of interest in learning English and actively
participate in class assignments (questions 1, 2 and 4).

« Satisfaction with modern classroom formats is also high, confirming the positive impact of
interactive and visual techniques.

« Interest in completing additional assignments outside of class is less pronounced: only 40.9%
of students indicated agreement, which may indicate a need for motivational strategies for work
outside of class.

These results confirm that Generation Z students are actively involved and interested in the
learning process, especially when modern teaching formats are used.

3. Use of Social Networks in English Language Learning

To assess the impact of social networks on the process of learning English, students responded
using a Likert scale (1 — strongly disagree, 5 — strongly agree). The distribution of responses for
each question is presented in Table 2.
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Table 2 — Use of Social Media in English Language Learning

Question 1 2 3 4 5 4+5
(Agreement)
I learn new English words or 5,4% 14% 29% 215% | 30,1% 51,6%

grammar structures through content
on social media (Instagram,

TikTok, etc.)

Social media is a source of English | 4,3% 7,5% 33,3% 28% 26,9% 54,9%
language materials for me

I would like some of my homework | 2,2% 8,6% 32,3% 37,6% 19,4% 57%

or class assignments to be related
to social media content

Using social media in learning 2,2% 9,7% 32,3% 24, 7% 31,2% 55,9%
English seems reasonable to me
| prefer learning English without 16,1% | 20,4% 32,3% 18,3% 12,9% 31,2%

using social media

Table 2 shows the analysis of the results:

* More than half of students (=52-57%) actively use social media to learn English or would like
some of their assignments to be related to social media content (questions 1-3).

« Students generally have a positive attitude towards the idea of using social media in education
(question 4 — 55.9% agreement).

* Only a small percentage (=31%) prefer to learn English without using social media, which
confirms the importance of digital content for Generation Z.

The results show that integrating social media into the learning process can increase student
interest and engagement, especially if some of the assignments or content are related to social
media.

Results of an open-ended question about the use of social media in learning English

Students answered the question: ‘How would you like social media to be integrated into
English lessons? Please give an example.” Analysis of the responses revealed several main areas of
social media use, which can be divided into categories.

1. Use of video content and films

Most respondents noted that watching short videos or films in English helps them understand
the material more quickly and increases their interest in learning the language. Examples include:
‘Watching films helps you understand grammar and vocabulary’ and ‘maybe watch the film...”.

2. Interactive tasks and games

Some students suggested integrating games and quizzes through social networks or online
platforms. Examples of responses: ‘Quiz games’, “games”, ‘Kahoot, etc.’

3. Creating content in English via social media

Students also suggested creating content in English themselves, for example, writing posts on
Instagram or shooting short videos on TikTok. Examples: ‘Correspondence via Instagram’, ‘publish
some stories in English’, ‘students can make short videos on TikTok or write posts on Instagram in
English’.

4. Communication and practice through social media/chat

Some responses mentioned using social media for communication and real-life practice of
English. Examples: ‘Teachers create group chats and ask students to write in English,” ‘I
communicate with people from other countries via the internet.’

5. Use of translators and apps

A separate group of students noted that it is convenient to use technological resources such as
translators and language learning apps to learn words and phrases. Examples: ‘Google Translate,’
‘use apps to learn English, for example Duolingo’.
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6. Negative or sceptical responses

Some students expressed scepticism or a negative attitude towards the use of social media in
learning. Examples: ‘No, | don't think that's a good idea because everyone needs a different
approach’, ‘I'm not very interested in using social media’.

Overall, most students demonstrated a positive attitude towards the use of social media in
learning English, especially in the form of videos, interactive tasks and creating their own content.
The responses show that the integration of modern digital tools can help increase student interest
and engagement in the learning process.

4. Students’ Preferences for Interactive Methods in English Language Learning

Table 3 — Students’ Preferences for Interactive Methods in English Language Learning

Question 1 2 3 4 5 4+5
(Agreement)
I enjoy tasks that require active 3,2% 6,5% 26,9% 26,9% | 36,6% 63,5%

participation (discussions, games,
group work)

| participate more actively in 1,1% 12,9% 37,6% 28% 20,4% 48,4%
class when doing interactive tasks

The format of the task affects 2,2% 10,8% 24, 7% 34,4% 28% 62,4%
how easily | understand new

material

| prefer traditional tasks (reading, 5,4% 11,8% 34,4% 30,1% 18,3% 48,4%

translation, textbook exercises)
over interactive formats

Table 3 shows the analysis of the results. Respondents have a positive attitude towards
interactive teaching methods. Most students (63.5%) agreed with the statement that they like tasks
that require active participation (discussions, games, group work). When completing interactive
assignments, almost half of the respondents (48.4%) noted that they participate more actively in
class.

The format of the assignment has an impact on the assimilation of new material: 62.4% of
participants noted that interactive elements help them to perceive the learning material more easily.
At the same time, traditional tasks (reading, translation, exercises from the textbook) are less
popular — 48.4% of students agreed with their advantage, which shows a slight superiority of
interactive methods (51.6%) over traditional formats.

Overall, the results indicate high student engagement and a positive perception of interactive
teaching methods in English.

The results of an open-ended question.

Responding to the open-ended question, “What interactive tasks do you like most in English
classes?, students indicated a variety of preferences that can be divided into several categories.

1. Role-playing and speaking:

Many respondents noted that they like activities related to real-life communication and
speaking practice. Examples include role-playing in a shop, airport or doctor's office, as well as
dialogues between students (*‘One student is the salesperson, the other is the customer”).

2. Group work and discussions:

Respondents also highlighted pair or group work, including discussions, debates, and
collaborative exercises. These formats allow students to express their thoughts in English and
interact with their classmates, which increases their engagement in the learning process.

3. Game formats and quizzes:

Many students mentioned the use of online quizzes and educational games such as Kahoot,
Quizziz, and True/False.
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4. Visual and multimedia elements:

Some respondents noted that they like video lessons, discussions of short videos, films, and
multimedia assignments.

5. Writing and creative tasks:

Some students indicated that they like tasks that involve writing short texts, such as “My dream
weekend’ or “My favourite hobby,” which are then read aloud and discussed in class.

Thus, the open-ended responses show that students highly value interactive teaching methods,
especially role-playing, group discussions, games and multimedia tasks, as they promote practical
use of the language and increase motivation.

5. Students’ Preferences for Visual Learning Methods

Table 4 — Students’ Preferences for Visual Learning Methods

Question 1 2 3 4 5 4+5
(Agreement)
Visual materials (videos, images, 2,2% 5,4% 30,1% 30,1% 32,3% 62,4%

infographics, presentations) help
me remember information better

Using visual tools helps me focus 2,2% 6,5% 37,6% 24, 7% 29% 53,7%
better in class

Video and visual content make 2,2% 7,5% 25,8% 29% 35,5% 64,5%
learning English easier to

understand

| find it easier to understand new 0% 6,5% 34,4% 23, 7% 35,5% 59,2%

material when it is accompanied by
visual elements

Table 4 shows the analysis of the results. Students noted that visual materials such as videos,
images, infographics, and presentations contribute to better retention of information. Thus, 62.4%
of respondents agreed with this statement (ratings 4 and 5). The use of visual aids also helps
maintain concentration in class (53.7% agree), facilitates understanding of the material (64.5%
agree), and makes it easier to perceive new material when accompanied by visual elements (59.2%
agree). These data show that visual teaching methods are an effective tool for improving the
perception and retention of information in English lessons.

The results of an open question “Which visual materials or formats in English classes do you
like the most?:

Most students prefer visual materials such as videos and presentations in English classes. Short
video lessons, videos with dialogues or interesting plots, and presentations that help them better
perceive and understand the material were frequently mentioned in the responses. Some
respondents noted infographics as a useful format for visual memorisation of information.

Examples of student comments:

* “Video lessons help me understand the material faster and make classes more interesting.’

* ‘Presentations and visual explanations from the teacher make lessons lively and
understandable.’

* ‘Infographics and videos help me remember new vocabulary and grammar better.’

*  “‘Videos with short dialogues improve listening comprehension and pronunciation.’

Thus, visual materials (videos, presentations, infographics) are the most preferred among
students and contribute to increasing interest and effectiveness in learning English.

6. Use of Artificial Intelligence in English Language Learning
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Table 5 — Use of Artificial Intelligence in English Language Learning

Question 1 2 3 4 5 4+5
(Agreement)
Using Al (e.g., ChatGPT, online 54% | 11,8% | 32,3% 17,2% | 33,3% 50,5%

translators, language learning apps)
increases my interest in learning
English

Al helps me better understand 1,1% 6,5% 44,1% 22,6% | 25,8% 48,4%
English grammar and vocabulary

With the help of Al, it is easier for 4,3% 3,2% 34,4% 29% 29% 58%
me to complete assignments
independently

| often use Al resources to practice 5,4% 10,8% 37,6% 19,4% 26,9% 46,3%
speaking skills, pronunciation, or
other aspects of English

Table 5 shows the analysis of the results. In the section devoted to the use of artificial
intelligence in learning English, respondents assessed the extent to which Al affects their interest,
understanding of grammar and vocabulary, independent completion of tasks, and practice of
speaking skills.

The results show that the use of Al generates considerable interest among students: 50.5% of
respondents agreed with the statement that Al increases their motivation to learn English. At the
same time, almost half of the students (48.4%) noted that Al helps them to better understand
grammar and vocabulary. More than half of the survey participants (58%) believe that Al makes it
easier to complete tasks independently.

When it comes to practising speaking and pronunciation skills, 46.3% of students use Al
resources to improve these aspects of the language. At the same time, a small number of
respondents expressed doubts or low interest in using Al, which may be due to individual
preferences in learning methods.

Overall, the data indicates a positive perception of Al as a tool that promotes interest in
learning English and increases independence in the learning process.

The results of an open-ended question

The analysis of an open-ended question “Do you think that using Al in any way hinders your
independence or the development of critical thinking? Please explain” is shown below.

Respondents expressed mixed opinions about the impact of Al use on their independence and
critical thinking skills. Some students (about 25-30%) noted that excessive use of Al can create
dependency and reduce the ability to think independently. They explained that if tasks are
completed entirely with the help of Al, the ability to formulate ideas independently, make decisions
and develop creative thinking is reduced. For example, one student noted: “Yes, I think it is harmful
because we rely on it and stop learning independently‘. Another added: ’If we only perform a task
using Al, our ability to form our own thoughts, make decisions, and work creatively may be
diminished."

Some students did not see any negative effects, pointing out that Al makes it Other respondents
emphasised the positive impact of Al when used as a support tool. They noted that Al helps them
understand material more quickly, improve their grammar and vocabulary, and develop their
writing and speaking skills, without hindering their independence when used consciously. As one
student noted: “No, it doesn't interfere; Al complements my ideas.” Another added: “I think Al can
help in learning English, but you shouldn't overdo it.”

Easier to complete complex tasks, but does not replace their own thinking. For example, one
respondent wrote: “Al is just a tool. It does not interfere with independence if used consciously”.
Several participants also emphasised that the effectiveness of Al depends on how it is used and, on

the teacher’s, pedagogical methods.
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Overall, the results show that students perceive Al as a useful tool that can both support and
potentially limit independent learning and the development of critical thinking if used excessively
or incorrectly.

7. Time, Attention, and Speed of Feedback in Learning

Table 6 — Time, Attention, and Speed of Feedback in Learning

Question 1 2 3 4 5 445
(Agreement)

I regularly spend time studying English 9,7% | 22,6% | 32,3% | 18,3% 17,2% 35,5%
outside of class
I often postpone English assignments if 8,6% | 118% | 37,6% | 19,4% 22,6% 42%
they seem too extensive or demanding
| find it difficult to stay focused on one 43% | 12,9% | 32,4% | 23,7% 24, 7% 48,4%
task for a long period of time
I usually expect quick feedback fromthe | 10,8% | 12,9% | 38,7% | 17,2% 20,4% 37,6%
teacher on completed assignments
| prefer completing several short tasks 8,6% 3,2% | 344% | 23,7% 30,1% 53,8%
instead of one large assignment

Table 6 shows the analysis of the results. In the section devoted to time, attention and speed of
feedback when learning English, respondents demonstrated a variety of habits and preferences.
Only about 35% of students regularly devote time to studying English independently outside of
class, while the majority of participants either study irregularly or occupy a middle position on this
scale. This indicates that the proportion of those who agree with regular study is relatively low.

When doing homework, only 42% of respondents agree that they often put it off if the
assignments seem too voluminous or difficult. At the same time, almost half of the students (48%)
noted that they have difficulty concentrating on one task for a long time. These figures show that
fewer respondents agree with discipline and concentration than those who choose average or neutral
positions.

In terms of feedback, 38% of participants usually expect a quick response from the teacher on
completed assignments, and more than half (54%) prefer to complete several short assignments
instead of one large one. This demonstrates that there are fewer active respondents who agree with
such preferences than students who take neutral positions, but their share is still significant.

Overall, the results show that there are fewer students with clear habits and preferences than
those who take a neutral position. Nevertheless, most respondents value flexibility in the
organisation of their studies and timely feedback, which contributes to improving the effectiveness
of learning and maintaining attention during classes.

8. Time Preferences in English Language Learning

Table 7 — Time, Attention, and Speed of Feedback in English Language Learning

Question Answer option %
How much time per day are you willing to spend Less than 15 minutes 11,8%
studying English outside of class? 15-30 minutes 28%
30-45 minutes 29%
45-60 minutes 19,4%
More than 60 minutes 11,8%
Which lesson duration format is most comfortable for 10-15 minutes 5,4%
you? 20-30 minutes 17,2%
40-45 minutes 38,7%
More than 45 minutes 38,7%
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Table 7 shows the analysis of the results. The results concerning students' time preferences
when studying English show a moderate willingness among learners to devote time to independent
work outside of class. The largest proportion of respondents (29%) indicated that they were willing
to spend 30-45 minutes a day studying English. A similar number of students (28%) said they could
devote 15-30 minutes to this. A smaller proportion of respondents are willing to study for 45-60
minutes (19.4%), while 11.8% of students chose less than 15 minutes, and the same proportion
(11.8%) indicated that they are willing to devote more than 60 minutes a day. Overall, the results
show that most students are willing to devote approximately 15 to 45 minutes daily to independent
English language study.

Students' preferences regarding the duration of a lesson also show a tendency towards medium
or longer lessons. Most respondents indicated that the most comfortable format for them is lessons
lasting 40-45 minutes (38.7%) or more than 45 minutes (38.7%). Shorter formats were less popular:
17.2% of students chose 20-30 minutes, and only 5.4% chose 10-15 minutes. These data show that
most students prefer standard or longer classes, which allow them to delve deeper into the material
and complete various types of assignments.

A summary analysis of the data reveals several consistent trends.

Firstly, students have a positive attitude towards interactive and visual teaching methods, as the
proportion of those who agree with most of the statements in these blocks exceeds 60%. This
indicates that active forms of work, as well as the use of videos, images and presentations, are
perceived by students as effective means of assimilating learning material.

Secondly, the results demonstrate a moderately positive attitude towards the use of social
networks and artificial intelligence in English language teaching. More than half of the students
consider social networks to be a useful source of educational content and support the idea of
integrating such resources into educational tasks. Similarly, about half of the respondents note that
the use of Al increases interest in learning the language and helps them complete assignments.

At the same time, the data related to learning time and concentration show a lower level of
agreement. This indicates that students are not always willing to devote significant time to
independent work outside of class and may have difficulty maintaining concentration for long
periods of time. At the same time, more than half of respondents prefer several short assignments to
one large one, which indicates the importance of breaking down learning activities into small steps.

Conclusion

The results obtained allow us to conclude that the hypothesis put forward has been partially
confirmed. The hypothesis suggested that the use of social networks, interactive and visual teaching
methods, as well as artificial intelligence tools, taking into account students' preferences regarding
time, concentration and speed of feedback, contributes to increasing students' interest and
involvement in the process of learning English.

Data analysis showed that interactive and visual teaching methods have the most pronounced
positive effect on student interest and engagement. Most respondents noted that tasks requiring
active participation (discussions, games, group work) make the learning process more attractive,
and the use of videos, presentations and other visual materials contributes to a better understanding
and memorisation of the learning material.

The use of social media also received a generally positive assessment from students. More than
half of the respondents consider social media to be a source of materials for learning English and
support the inclusion of such content in educational assignments. This demonstrates the potential
for integrating digital platforms into the educational process.

Students' attitudes towards the use of artificial intelligence tools proved to be more ambiguous.
On the one hand, a significant proportion of respondents noted that Al helps them to better
understand the course material and makes it easier to complete assignments. On the other hand, in
their open responses, students pointed to the possible risks of excessive dependence on Al and a
decline in independence if it is used in an uncontrolled manner.
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In addition, the results of the study showed the importance of taking into account students'
cognitive and organizational preferences. A relatively small proportion of students regularly study
English outside of class, and many respondents note difficulties with sustained concentration. At the
same time, most students prefer to complete several short assignments rather than one large one,
which indicates the need to adapt the structure of learning tasks and the format of feedback.

Thus, the results of the study confirm that the integration of modern digital tools and active
teaching methods can help increase student interest and engagement, but their effectiveness largely
depends on pedagogically sound and balanced use.
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H. Ucuna, A. Ep:xxymanosa, I'. baiineabaunoBa

KA3AKCTAHJIATBI Z BYbIHbI CTY IEHTTEPIHIH AFBIJIIIBIH TIIIH HET TIJI
PETIHJAE MEHI'EPYJET'T KAJIAYJIAPBI: OHJIAUH CAYAJIHAMAT A HET'T3AEJITEH
3EPTTEY

Byn 3eprrey Kaszakcranapik Z OybiHBI cTyaeHTTepiHiH (17-18 »xac apanbpirblHIarbl OipiHIIl Kypc
CTYIIEHTTEP1) aFBUIIIBIH TUTIH IIET TUTI PETIHAE OKyAa KajdayJapblH Taagaiabl. by 3eprreyain Makcatsl — Z
YpIaFrbIHBIH OKiJAepi, OipiHiI Kypc cTyaeHTTepiHiH (17-18 kac) aFpUIIIBIH TiTIH IET T PEeTiHAE OKYIbIH
TaHIAYJIBl QMIiCTEpl Typaslbl MKipJIepiH, COHAal-aK OJapblH KbI3BIFYIIBUILIFEI MeH OiiM Oepy mpolieciHe
KaTBICYbIHA oCep €TETiH (PaKTOpIIapIbl aHBIKTAY. 3€PTTEY KYMBICBIHBIH SMIUPUKAJIBIK HET131: CUIIATTaMaIbIK
CTaTHCTUKA JKOHE AallblK JKayanTapJblH CalalblK Talgaybl apKbpUIbl TaigaHFaH 93 CTYICHTTIH OHJIAWH
cayamHaMachl. CTyIEHTTEepAiH AaFBUNIIBIH TUTIH OKyFa JIETCH KBI3BIFYIIBUIBIFBIHA JKOHE CcabaKTaFbl
OCJICCHLTITIHE QJIEYMETTIK JKEIIEPIiH, MHTEPAKTHBTI/BU3yaaabl KypalJapblH, >KacaHIbl HMHTE/UICKTTIH
ocepi, coHnaii-aK 0Ky MiHe3-KYJIKBbIHBIH CHIIATTaMallapblHA — YaKbITTH OacKapy MEH 3eHiH KO0 KoHe Kepi
OallTaHpICKa epekIe Hazap ayaapbuiafpl. HoTwkenmep CTYASHTTEpIiH KOPHEKI XKoHE HWHTCPAKTHBTI
Kypajjapra, dJISyMETTIK JKelijiepre jkKoHe CaHJIbIK Kypaijgapra JIETeH Ke3KapachblH Talalbl: CTYJCHTTEp
KBICKa TaIlChIpMaJIap/bl XOHE JKBUIIAM Kepi OallaHBICThI Kamaipl, OYJI ONapAblH JUHAMHKAIBIK OKY
CTWJIIHE ©Te JKaKchl coiikec Keseai. JKacaHOpl MHTEIUIEKTKE JIEr€H Ke3KapacTaphl apajac — ojlap OHBIH
apTHIKIIBUIBIKTAPbIH MOMBIHIANIBI, OlpaK ©3/epiHiH AepOecTiri MeH ChIHU Oilay KaOiJIeTTepiHiH TOMEHACY
MYMKIHJITIHEH KOpKaabl. KOPBITBIHABIA aFbUINIBIH  TUTIH OKBITY YPIICIH JKoHEe OafFjapiiaMachiH
«GyMEpIapAblH» CaHABIK ojeTTepiHe OeiliMaey yakbIThl Kenni Jngen  aranm  kKepceriiredH. OKy
OarjapnamarnapblHa apHallFaH YCBIHBICTAP MEH TEXHOJIOTHSHBI TULMIK OimiM Oepyre WHTErpamnusiay
MPAKTUKAIBIK KYHIBUIBIK OOJBIT TaObLIA/IbL.

Tyiin ce3mgep: Z OybIHBI, TUIMIK OKBITY, CTYJASHTTEPHiH Kanaybl, Ka3akCTaHIBIK YHHBEPCUTETTED,
TIIAIK OKBITYAAFBI 9JICYMETTIK XKedinep, Oinim oepyzeri 2KU.

H. Ucuna, A. Ep:xxymanosa, I'. baiineabaunoBa

MPEIIIOUYTEHUS CTYJAEHTOB NIOKOJIEHUSI Z B U3YYEHUU AHTJIMACKOI'O
SI3BIKA KAK UHOCTPAHHOI'O B KA3BAXCTAHE: UCCJIEJOBAHUE HA OCHOBE
OHJIAMH-OITPOCA

B nmaHHOM MCCneOBaHUY aHATTU3UPYIOTCS MIPEIIOYTCHUS CTYICHTOB IMOKOJICHUS Z (CTYICHTBI IIEPBOTO
Kypca B Bo3pacte 17-18 neT) B OTHOIICHWU W3YYCHHUS aHTIIMHCKOTO S3bIKa KaK MHOCTPAHHOTO B BY3aX
Kazaxcrana. Ilens uccnemoBanus — M3y4UTh MHEHHUS CTYIEHTOB TIEpBOTO Kypca (B Bo3pacte 17-18 mer),
MpeCTaBUTeNel MOKOJNICHUS 7, 00 WX MPEANOYTUTEILHBIX METOAaX HM3YUYCHHS AHTIUHCKOTO s3bIKa Kak
WHOCTPAHHOTO, a TaKXe OMNPECIUTh (PAKTOPHI, BIHAIONIME HA WX WHTEPEC W BOBJICUECHHOCTh B YUYCOHBIH
mporecc.  OMIHMpHYECKas  OCHOBA  WCCICNOBAaHWH:  OHJIAMH-ompoc  cpean 93 CTyHCHTOB,
MPOAHAIM3UPOBAHHBI C TOMOIIBIO OMKMCATENFHON CTATUCTUKA W Ka4eCTBEHHOTO AaHajHM3a OTKPBITHIX
otBeToB. Ocob0oe BHUMaHHUE YAENSIETCS WHTEpPECY M aKaJeMHYECKOW BOBICUYEHHOCTH, PONM COLUAIBHBIX
ceTed, MPEeNNnoYTEHUsIM B OTHOIIECHWH WHTEPAKTHBHBIX/BU3YAIbHBIX (OpMaToB, oTHomeHuto k WU-
HWHCTPYMCHTaM, a TaKXKE 0COOEHHOCTSIM MMOBEACHUA B IIPOILIECCE O6yT-IeHI/I$[ — OT INITAaHUPOBAaHUA BPEMECHU U
KOHIIEHTPAI[UM BHHMAaHUS J0 OXHWIAHWN OOpaTHOW CBs3U. Pe3ynbTaThl NEMOHCTPHUPYIOT HHTEpeC K
BU3YQJIIBHBIM M WHTEPAKTUBHBIM METOJAaM, COLMAIBHBIM CETSIM H IU(PPOBBIM WHCTPYMEHTaM: CTYACHTHI
NpeaANnOYNTAIOT KOPOTKUC 3alaHUA U 6I)ICprIO 06paTHy}0 CBA3b, 4YTO HACAIBHO COOTBCTCTBYCT HX
OUHAMHUYHOMY CTHIIO oOydeHusi. OtHomenne K MM HEOOHO3HAYHO — CTYHNEHTHI MNPHU3HAIOT €ro
MPENMYIIEeCTBa, HO OMNacarTCs MOTePH aBTOHOMUHM W YTPaThl KPUTHUYECKOTO MEINUICHUS. B BhIBomax
MOTYEPKUBACTCS, YTO HEOOXOAUMO aaNTUPOBATh OOYYEHHE aHTIIMHCKOMY SI3bIKY K IU(POBBIM ITPUBBIYKAM
MOKOJIGHUST «3yMepoB». [IpakTHyeckas IEHHOCTh HCCICIOBAaHHS 3aKIIOYaeTCs B PEKOMEHAAIMSIX TI0
pa3paboTKe yUeOHBIX MPOrpaMM W MHTETPAIUH TEXHOJIOTHI B SI3IKOBOE 0Opa3oBaHUE.

KaroueBble ciaoBa: moxojieHHe Z, A3BIKOBOE OOyUEHHE, MPEANOYTEHHUS CTYIEHTOB, YHHBEPCHUTETHI
KazaxcraHa, connanbHble ceTH B sI3bIKOBOM 00yuenun, U B oOpazoBanuy.
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